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 ABSTRACT 
      The general purpose of the research is to make a handling model of the children with 
learning disabilities based on accommodations and modification of learning collaborating 
with researchers from Chiang Mai University. The specific purposes of the research are: 1) 
To make a guide-book of handling the children with learning disabilities based on learning 
accommodations and modification for the teachers, 2) To make a guidance to train the 
teachers on handling the children with learning disabilities, 3) For international publication. 
      The research is a development research of handling the children with learning disabilities 
model based on learning accommodations and modification which adapted from a 
development model by Borg and Gall (2003). These are the steps of the development: 1) 
Doing literary study about the handling model of the children  with learning disabilities 
based on learning accommodations and modification which appropriate with the needs of 
children  with learning disabilities on elementary school; 2) Collecting information and 
suggestion from the practitioners and the experts related to the requirement of learning and 
learning accommodations and modification for the children  with learning disabilities at 
school; 3) Compiling hypothetical model which will be applied in the activity of learning 
accommodations and modification. It will be a model and a guide-book about learning 
accommodations and modification, evaluation system, and indicator of achievement on the 
model implementation; 4) Drafting the guide-book of handling the children  with learning 
disabilities based on accommodations and modification which includes material, procedure, 
strategy and evaluation system of learning accommodations and modification; 5) Doing 
initial test (limited test) to complete the initial hypothetical model;  6) Revising the guide-
book draft through the result of the initial test and compiling draft-2 of guide-book of 
handling the children  with learning disabilities based on learning accommodations and 
modification; 7) Validating and testing guide-book draft toward subjects; 8) Revising guide-
book draft through the result of the second test; 9) compiling of final models and product, 
that is the final draft of guide-book of handling the children  with learning disabilities based 
on learning accommodations and modification; 10) Implementing and disseminating the 
guide-book. In this research, step 1-5 are done in 2015. Then, step 6-9 will be done in the 
first year (2016) and the 10th step which disseminating and implementing, also socializing, 
the guide-book will be done in the second year (2017). 
      The research results, the conclusion can be presented as follows : (1) Handling children 
with learning disabilities is still not implemented adequately; (2) Perceptions and 
expectations of teachers to the problems of handling  children with learning disabilities tends 
to be negative , hence the need for guidelines on the application of learning accommodation 
for children with learning disabilities; (3) Hypothetical model handling of children with 
learning disabilities based learning accommodation and modification  that has been tested 
beginning on a limited basis , could be developed as a model further through the subjects try 
involvement to school more and increase the participants in the forum panel discussion and 
Focus Group Discussion / FGD order to obtain more models effective. 
 
Key Words: Teaching Accommodation and Modification; Students with Learning 
Disabilities; Elementary Inclusive Classrooms 
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CHAPTER I 
INTRODUCTION 
 
A. BACKGROUND 
In developing country, the number of children with specific learning difficulty or 
children with learning disabilities is greater than children with other special needs. Until 
2007, the percentage of students with learning disability is in the highest position which 
is 44% form all students with special needs (www.IDEAdata.org accessed on August 2, 
2012). Research related to children with specific learning disability is still rarely found in 
Indonesia and it is limited to certain region. A research of Abdurrahman and Ibrahim 
(1994) discovered that from 3.215 students from first grade to sixth grade of elementary 
school in Jakarta, 16.25% is recognized as children with specific learning disability. 
Furthermore, a research of Pujaningsih et al. in 2002 in Berbah, Yogyakarta, Indonesia, 
found that 36% children have specific learning disability. In detail, 12% is slow learner, 
16% is having specific learning disability, and 17% is mentally retarded. 
The problem of specific learning disability is being a serious matter. Unfortunately, 
there is no sufficient action for handling the problem. In addition, people, especially 
teachers, are uncommon with the term of specific learning disability. This condition 
makes teachers misjudge their student as “stupid child”, “lazy child”, “underachiever”, 
and so on. 
In the other side, the existence of children with specific learning disability is the 
causal factor of stress experienced by teachers (Arismunandar, 1997). It happens because 
the children show divergent attitude continually and low motivation and attention 
towards learning. Teachers in 18 elementary schools in Kotamadya (municipality) 
Yogyakarta clarify that there are 3-4 students with learning difficulties in class and 
declare it as a burden. 
This research can educate teachers of elementary school and give them information 
about specific learning disability through handling model of the children with learning 
disabilities. The research also increasing the quality of learning in class, indirectly. 
Through the guide-book of handling which use “in-service training” system, teachers are 
expected to accept children with specific learning disability and to handle them properly. 
Talking about the law of handling the children with learning disabilities, Thailand 
is better than Indonesia. However, there are some similarities between Thailand and 
Indonesia. Those are: a) Children with specific learning difficulty or children with 
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learning disabilities are difficult to recognize because physically they are same with 
another children. The differences are their profiles that are slow in learning, 
underachieving, difficult to learn. b) There are so many misjudgments by teachers 
towards children with specific learning disability. In result, their potency is hidden and 
has never been expressed. c) A proper handling will affect those children to foster their 
own potency. On that count, this collaboration research is a concept to solve those 
problems. 
 
B. THE IMPORTANCE AND RATIONAL 
The research has some importance to make a network in order to solve problems 
faced by Indonesia and Thailand and seek for solution of handling the children with 
learning disabilities at school. In a short term, the quality of handling the children with 
learning disabilities will be higher in Indonesia and Thailand. In a long term, the 
improvement of the quality of education in Indonesia and Thailand will be able to 
continue through other bilateral corporation. 
There are three importances of the research related to problems about children with 
learning disabilities. First, Teacher Preparation Program does not give any material 
about children with specific learning disability. It makes almost all of regular teachers 
are difficult to handle the children with learning disabilities. Then, the level of 
acceptance of teachers also affects their way to treat the children with learning 
disabilities. Unfortunately, the acceptance of teachers is very rare (Bryan, 1997; Sale 
&Carey, 1995 on Pavri & Lutfig; Cook, 2000) so it is no wonder if a negative judgment 
concentrated to the children with specific learning disability. Lopes et al. (2004) agreed 
with the statements. They said that regular teachers are difficult to handle the children 
with learning disabilities children with learning disabilities and feel that the children with 
learning disabilities are burden for them. The children with learning disabilities need 
more time and attention to learn compared to other children but they are underachiever. 
A research of Sari Rudiyati et al. (2009) about learning model of accommodation to 
handle children with specific learning disability in various classes is difficult to apply 
because the low percentage of the acceptance of teachers towards the children with 
learning disabilities. The low percentage of teachers also happens in inclusive school 
(Ernawati, 2012). 
Second, there is bad impact caused by neglecting children’s needs. Litch (Smith, 
1998) said that wrong adaptation is the cause of failure faced by children with specific 
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learning disability. Then, they are difficult to socialize and rejected by their friends 
(Farmer kin, 1996; Nabasoku & Smith, 1993 on Pavri &Lutfig, 2000). Lackaye and 
Margalit (2006) found that children with learning disability feel lonely and bad emotion. 
The feeling can be developed to depression (Magg & Reid, 2006) and tendency to 
commit suicide. When teacher give a bad example to neglect student with learning 
disability, another students will imitate the teacher’s attitude. Favazza et al. (2000) 
explained that the rejection towards children with learning disabilities happens in 
unsupported places to do rejection. Kim (2011) clarified that the existence of teachers is 
important to make a better situation that can encourage children with learning disabilities 
to interact with another children. 
Third, the main focus of the research is the existence of teachers as the main actor 
to establish situation of the class. Teachers expected to accept the children with learning 
disabilities and to develop strategy which is suitable for children needs. It will be the 
foundation of developing model of learning accommodation and modification. The 
model aims to educate teachers how to treat student with specific learning disability 
without being unaware with another students. 
Handling model of children with learning disability based on learning modification 
compiled in previous research needs to perfect because it focused only on general 
children with learning disability. Hopefully, this research can perfect previous research 
by focused on children with specific learning disability. It will be a guide-book which 
contains various alternatives to accommodate and modify the learning activity with clear 
applying steps. 
 
C. POTENTIAL CONTRIBUTION OF RESEARCHER 
Researcher team consists of researchers specialized in several studies that are: 
Inclusive Learning (Sari Rudiyati), Slow Learner Teaching and Intellectual Disability 
(Mumpuniarti) and Study of Children with Specific Learning Difficulty (Pujaningsih). 
The problem of national regulation and technical guidance which uninvolved the topic of 
children with learning disabilities should be solved. It needs the contribution of 
universities to support government’s policy about inclusive learning. The research will 
reveal facts such as the existence of children with  learning disabilities and the need of 
knowledge and skill by the teachers explicitly. The difficulty faced by researchers is 
children with learning disabilities are difficult to recognize; the existence and the needs. 
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Then, there are some similarities between children with learning disabilities with slow 
learner so an accurate selection through reliable instruments is needed. 
D. CORPORATION RESEARCH RECORD 
The Importance of Research Involved Overseas Researcher.  
In this year (the year of the submission of this proposal), it have been agreed to do 
a research corporate with research team from Thailand headed by Dr. Ratchaneekorn 
Tongsookdee. The target of the research is mapping the existence of children with 
learning disabilities at inclusive school and the teacher’s needs concerned about 
knowledge, acceptance, and skill on teaching. This research is expected to product a 
guide-book which will be tested in year 2015-2016 to see the effectiveness of the book 
towards teachers (knowledge, acceptance, and skill) and children with learning 
disabilities (the easy of assessment and the academic and social impact of learning 
accommodation and modification). The partnership with Chiang Mai University gives 
some advantages that are: 1) In Thailand, the regulation of children with learning 
disabilities is formally registered in Thailand’s policy. This condition will make the 
researchers easy to examine the children as the object of the research. 2) The existence of 
formal instrument to diagnose children with learning disabilities in Chiang Mai 
University is an important part on sharing knowledge and experiences by the researcher. 
3) The same challenge faced by Indonesia and Thailand on raising the quality of teachers 
needs tested in-service training so the guide-book will be more useful. 
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CHAPTER 2 
LITERATURE REVIEW 
 
A. CHILDREN WITH LEARNING DISABILITIES 
Learning disability is an English term to refer difficulties to learn. In  Indonesian 
language, there is a misconception of translating the term. Children with special 
disability actually have potential to make a high achievement in learning if they get a 
right service of learning. Specific learning disability is a multi-disciplinary concept 
applied in education science field, psychology and also medical science. 
Hallahan, Kauffman and Lyod (2002), gives a definition of specific learning 
difficulty or learning disabilities as follows: 
Specific learning disability is a disorder in one or more than one basic psychological 
process about understanding and using utterance or sign. It can be a disability to 
hear, think, speak, write, spell, or count. The limitation is in some condition like 
perceptual disorder, brain damage, dyslexia, and aphasia. It is not included for 
children having learning problems caused by visual disorder, hearing disorder, 
emotional problems, poverty, environment, culture and economy.  
 
From those definition stated above, we can affirm that there are some aspects that 
can explain about specific learning disability: 
1. Mismatch between potential and achievement 
In the case of specific learning difficulty, mismatch of potential and achievement is 
being a reference based on some definitions which stated by experts. Achievement 
here refers to recent academic competence which can be known from the learning 
result in some lessons (reading, mathematics, writing, and so on). As explained from 
some definitions, specific learning disability is manifested especially in some 
aspects related with academic things such as reading, writing, mathematics and so 
on. While potential refers to intellectual competence measured by intelligence test. 
Someone with specific learning difficulty usually has problem with academic 
achievement, especially in certain subjects, which actually has an average 
intelligence or even more superior than people in his age. It is caused by external 
factor directly. 
2. Minimal Disorder of Brain 
Although only a few definitions have discussed about this, some definition stated 
that specific learning difficulty occurs by some problems in the process of 
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understanding or stimulus processing. It means that there is a difference between 
someone with specific learning difficulty or learning disabilities and normal learner 
in term of stimulus processing in brain. 
3. Fundamental Psychology Process 
Specific learning difficulty is caused by problems in receiving and processing 
process of stimulus. If it is related with the understanding of learning, there are some 
problems in one or more process in attention, sensation, perception, information 
processing, information storing and information calling process. All those process 
are fundamental psychology process. 
 
B. LEARNING ACCOMMODATION AND MODIFICATION 
Accommodation is an adaptation of curriculum and test which enable students to 
perform what they know without changing content or criteria of learning achievement 
from learning objective. Particularly, teacher or school can change the way of service or 
the atmosphere of material delivery so that the student can respond. However, learning 
objective and test form are not included in the change. Torey (2004) explained about the 
accommodation coverage which applied in the process of teaching and learning. There 
are some coverages of accommodation as follows: 
1. Material and way of teaching 
2. Assignment and assessment in the class 
3. Time demand and scheduling 
4. Area of learning 
5. Use of special communication system 
Children with specific learning difficulty can communicate with surroundings 
through language with no special specification so that the use of special language is not 
discussed in this research. Yuen, Westwood & Wong (2004) explained the 
accommodation given by teacher in 3 parts; learning strategy, empower external group 
and curriculum adaptation. The difference found in learning strategy and curriculum 
adaptation is time requirement in preparation held by teacher. A specific learning 
strategy can be done with no special preparation. Meanwhile, curriculum accommodation 
needs more preparation. This research focuses on general accommodations that are: 1) 
material accommodation, 2) Assignment and assessment, 3) Time demand, 4) Learning 
6 
 
area. The implementation of the accommodationis held by teacher or by empowering 
external group (experts and parents). 
Learning modification is a change in what is expected learnt by students. It is made 
to give more opportunities to participate meaningfully and productively along with other 
students in the class and in the school environment. Learning modification comprises 
some changes: 
a. Learning level, learning level is adapted to student level of competence so that 
student can get different material, i. g.: student learns mathematics at the level below 
the class grade where now he belongs to (on the basis of the assessment result 
curriculum based) 
b. Content/curriculum, student learns material which quantitatively is much less 
(material achievement is less, a simpler learning process), i. g.: Learning material 
learnt in 1 time is much less with an addition of practicum activity and worksheet. 
Reduction of material content is adjusted to the competence level of student obtained 
from assessment result based curriculum. 
c. Learning result criteria, student have special learning objective from IEP based on 
assessment of team so that the same minimal ability criteria for different target 
achievement is possible. i. g.: student share expected to be able to place in order 
national flag based on its color in worksheet, while learning objective in the class is 
actually matching national flag with country name. 
d. Evaluation format, i. g.: a use of simpler task (fewer number of option in multiple 
choice/2 option from 4 answer option, give a keyword or picture help to answer 
question), the use of multiple choice to replace essay question, given test preview for 
learning guide. 
According to those 4 things above, student got modification get reduction in the 
number of task and complexity of task given. This research focuses on the modification 
coverage explained before. 
 
C. HANDLING MODEL OF CHILDREN WITH LEARNING DISABILITIES 
BASED ON LEARNING ACCOMMODATION AND MODIFICATION 
Model design of children with specific learning difficulty handling based on 
accommodation and modification will be developed from previous model obtained from 
Pujaningsih (2007) and continued by research by Sari Rudiyati et al (2010-2012). The 
previous model is a general guideline which has not pointed at children with specific 
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learning difficulties and specifically to learning modification. This model contains 
flexibilities in 4 aspects: a) Material giving and way of teaching, b) Task giving and 
assessment, c) Time demand and scheduling, d) Learning area. Visualization of previous 
model can be shown in this table below: 
PREPARATION 
Objective : Creating a conducive academic condition toward diversity of student 
Assessment of learning needs of student with learning disability  
Target    : 
a. Teacher see difference as a positive thing 
b. Classmate want to accept diversity of  children  with learning disabilities and 
want to help other student with some other problems 
c. Learning needs of student with learning disabilities is identified 
ACCOMMODATION AND MODIICATION MATERIAL 
general : decision and implementation plan of accommodation and modification for 
children learning 
IMPLEMENTATION 
Collaboration between class teacher and or inter-disciplinary teacher with special 
teacher 
Implementation continuosly 
 
Picture 1: Handling model of children with learning disability based on learning accommodation  
(Sari Rudiyati et al. 2011) 
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CHAPTER 3 
PURPOSES AND BENEFICIALS OF RESEARCH 
 
A. PURPOSES OF RESEARCH 
1. The special purposes of the research 
The special purposes of the research are: 
a. To make a model and guide-book of handling children with learning disabilities 
based on accommodation and modification which consists of materials, 
handling procedures, and evaluation system. 
b. For international publication with the researcher team from Chiang Mai 
University. 
2. Potential of outcome and output target 
a. Target of the First Year 
1) The raw data of children with learning disabilities in elementary school is 
collected. 
2) The special needs on children with learning disabilities learning activity are 
recognized. 
3) The knowledge, the acceptance, and the skill of teachers about learning 
difficulty of children with learning disabilities are recognized. 
4) Draft-1 of the guide-book of handling children with learning disabilities 
based on learning acommodation and modification is compiled by the 
collaboration of the Indonesia researcher and researcher team of Chiang 
Mai University. 
5) Doing initial test (limited test) to complete the initial hypothetical model. 
6) Doing extended test to complete the guide book of handling children with 
specific learning disability based on learning accommodation and 
modification. 
7) Draft-2 and final draft of the guide-book of handling children with specific 
learning disability is compiled through validation and test towards the 
object of the research. 
8) International publication in association with researchers team from 
Thailand in several topics: 1) Comparative study about the problem faced 
by children with specific learning disability at inclusive school in both 
Thailand and Indonesia. 2) Comparative study of perception, knowledge, 
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and skill of teachers in handling children with specific learning disability at 
inclusive school in Thailand and Indonesia. 
 
b. Target of the Second Year 
Doing partnership with the department of education in Yogyakarta for 
socializing and disseminating the outcome of the research on 3 steps of 
developing teacher’s professionalism (lesson study, Teacher’s Group Work in 
Core School, Teacher’s Group Work at school level) which aims to improve the 
knowledge, acceptance, and skill of teachers on learning assessment. Then, it 
also gives learning accommodation and modification to children with specific 
learning disability. 
1) The most effective model of developing teacher’s professionalism or 
Professional Learning Community is found so the guide-book of handling 
children with specific learning disability is more useful. 
2) International publication related to the effective development teacher’s 
professionalism to improve knowledge, acceptance, and skill of teacher in 
handling children with specific learning disability. 
c. Target of the Third Year 
Implementing and disseminating the model and product (guide-book). 
 
B. BENEFICIALS OF RESEARCH 
The result of the research will be beneficial for: 
1. Children with learning disabilities will get more attention and motivation for 
learning, so that their achievement learning will increase. 
2. The Principals and the teachers get knowledge and experiences for handling children 
with learning disabilities through learning accommodation and modification. 
3. Sharing knowledge and experiences about handling children with learning 
disabilities between the researcher from Chiang Mai University and Yogyakarta 
State University.  
4. The same challenge faced by Indonesia and Thailand on raising the quality of 
teachers needs tested in-service training so the guide-book will be more useful. 
5. Useful for policy-makers and education providers in optimizing the handling of 
children with  learning disabilities 
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6. Development of science and technology, especially the Special Education Study 
Program and the Inclusive Education, as a contribution to develop concepts, 
theories, and new procedures in handling child with learning disabilities. 
7. Can be used as a reference model of handling children with learning disabilities in 
elementary schools, both personal/individual, such as principals, teachers and 
members of the School Committee; and at the institutional level such as the 
Department of Education, Board of Education, and the Non-Government 
Organization working in the field of education 
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CHAPTER 4 
RESEARCH METHOD 
 
A. RESEARCH TYPE 
This research applies research and development method with main program adopted 
from model developed by Borg and Gall (2003). This method is selected because 
researcher attempts to develop handling model of children with learning disabilities 
based on learning accommodation and modification. This research and development 
consists of 10 phase, which are: 
1. Collecting information through: a) doing literature review about handling models of 
children with learning disabilities based on learning accommodation and 
modification, b) analyzing children with  learning disabilities and identifying an 
initial ability in mathematics and Indonesia language to recognize learning needs of 
student, c) Identifying knowledge, response and skill of teacher in teaching children 
with learning disabilities, d) exploring the implementation of learning 
accommodation and modification nowadays. 
2. Collecting information and suggestion from the practitioners and the experts related 
to the requirement of learning and learning accommodations and modification for 
the children  with learning disabilities at school; 
3. Compiling hypothetical model design which will be applied in learning 
accommodation and modification program. The design will be in the form of model 
and learning accommodation and modification guide book, evaluation system and 
achievement indicator in the model implementation. 
4. Compiling initial draft and products such as handling children with learning 
disabilities guide book based on learning accommodation and modification 
containing substance, procedures, strategies and evaluation systems of 
accommodation and modification learning activities of children with learning 
disabilities. 
5. Doing internal validation and initial test (limited test) of handling model and guide 
book of children with learning disabilities based on learning accommodation and 
modification. 
6. Doing revision of model and product based on internal validation result and initial 
test to perfect the initial hypothetical model, with compiling the draft of handling 
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Validation/Test of 
model & product 
(Year II, 2016) 
Research and Model 
Development (Year I, 
2015) 
 
 Implementation& 
Dissemination (year 
III, 2017) 
 
 
 
Implementation 
& Dissemination 
of Model 
&Product 
(Collaboration 
with related 
institutions) 
 
 
•Validation and 
main 
experiment 
• Draft revision 
of model & 
product 
• Operational 
test 
  
 
 
 
 
 
Model Revision 
 
• Initial test 
• Compiling draft 
of model and 
product (guide 
book) 
 
 
- Study review 
- Field study 
- Experts input 
Design Model  
FINAL MODEL 
guide book of children with learning disabilities based on learning accommodation 
and modification. 
7. Main field test/validation and model and guide book field test in the field. 
8. Revising guide-book draft through the result of the second test and compiling the 
final draft of guide-book of handling the children  with learning disabilities based on 
learning accommodations and modification;  
9. Completion of final models and product handling children with learning disabilities;  
10. Implementing and disseminating the model and product (guide-book) 
In this research, first to five phase is undertaken in first year (2015), while six to 
ninth phase is undertaken in second year (2016). The last phase is about implementing 
and disseminating product, while socialization is in third year (2017). Visualization of 
the research procedure can be shown in diagram below: 
 
 
 
 
 
 
 
 
 
 
 
   
 
 
Picture 2: Research Procedure 
 
B. LOCATION AND TIME OF RESEARCH 
This research is undertaken in some different places. At first phase of the first year, 
it is located in 5 inclusive elementary schools in Yogyakarta Special Province. At second 
phase, experiment is widened in 15 inclusive elementary schools in Yogyakarta city, 
Sleman, Bantul, Gunung Kidul and Kulon Progo. The details of distribution is 3 
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inclusive school in each of regency/city with criteria: 1) high prevalence of student with 
learning disability, 2) high commitment from school to apply inclusive education, 3) has 
at least 1 special teacher within the school. 
 
C. DATA COLLECTING TECHNIQUES AND INSTRUMENT OF RESEARCH 
In first year (now is undertaking), Analyzing service need of children with learning 
disabilities covering activities: a) diagnosis of children with specific learning disability 
or children with learning disabilities in 15 elementary schools in Special Province of 
Yogyakarta (DIY), b) explore of knowledge, attitude, and skill of teacher in handling 
children with learning disabilities, and study of supporting regulation giving service for 
children with learning disabilities. Sharing knowledge and experiences along with 
researchers from Chiang Mai University to make children  with learning disabilities 
diagnosis using formal or informal test to recognize learning needs of children  with 
learning disabilities (Raven Colored Progressive Matrices and Developmental Test of 
Visual Perception 2nd edition : DTVP-2). This questionnaire is used to reveal 
understanding, attitude and skill of teacher nowadays in handling children with learning 
disabilities. The documentation investigation about service regulation for children with 
learning disabilities in inclusive schools in national and regional level also becomes 
target in this first phase. 
In the second year (2016), data collecting techniques used are questionnaire, 
informal test about language and mathematics, observation, interview, and 
documentation. Questionnaire is am to know understanding, attitude and skill of teacher 
before joining mentoring of the program implementation. Informal test of mathematics 
and language is used to apprehend academic achievement improvement before and after 
the implementation of program. 
Observation is directed to gain more information about: 1) implementation of 
teacher mentorship to understand guide book of learning accommodation and 
modification for children with learning disabilities, 2) implementation of learning needs 
assessment of children with learning disabilities, 3) making of design of learning 
accommodation and modification based on student needs, 4) implementation of learning 
accommodation and modification in low class (1,2 and 3). Interview is aimed to gain 
information: 1) quality of implementation of accommodation and accommodation and 
supporting and obstructing aspects, 2) conformity between selection of learning 
accommodation and modification with children needs, 3) conformity between learning 
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accommodation and modification guide book and teacher needs. Documentation is in 
form of student task before and after the implementation of program, and lesson plan 
containing learning accommodation and modification. 
In the third year (2017), field test is applied to testify the effectiveness of 3 teacher 
professionalism development models (lesson plan, Teacher’s Group Work school level, 
and Teacher’s Group Work cluster level in form of workshop) to bring mentoring to 
make the guide book more understandable. Observation, interview, and understanding 
test are designed for exploring the information needed. 
 
D. DATA ANALYSIS  
In the first year, survey and literature review is undertaken by descriptive technique 
completed with graphic and table to show the data analyzed. In the second year, action 
research is applied to analyze data with descriptive-quantitative technique completed 
with comparative result before and after the implementation of the program. Quantitative 
analysis is applied to formulate hypothetical model tested through extended test. In the 
third year, experiment is applied to know effectiveness of model using quantitative and 
qualitative analysis through test of variety results of students and social interaction of 
children with learning disabilities before and after the program implementation.       
Table 3: Research Design 
No Target Output Indicator Information 
1. 2015: 
Diagnosis of 
children  with 
learning 
disabilities 
children  with learning 
disabilities students 
recognized (Indonesia: 
15 inclusive 
elementary schools in 
Yogyakarta Special 
Province); Thailand: 
18 inclusive 
elementary school in 6 
District) 
children  with 
learning disabilities 
in 15 elementary 
schools recognized 
(Indonesia) 
children  with 
learning disabilities 
in 18 elementary 
schools recognized 
(Thailand) 
Indonesia and Thai –
land, each school 
applies diagnosis and 
need assessment 
2. Need 
assessment of 
elementary 
teacher 
Understanding and 
skill of teacher in 
handling children  
with learning 
disabilities is known 
Initial data of 
teacher 
competence in 
handling children  
with learning 
disabilities is 
known 
3. Draft 
compiling 
Initial draft of guide 
book that will be used 
in Indonesia and 
Draft compiled by 
Indonesian and 
Thailand 
Indonesian 
researcher make a 
visit to Thailand to 
15 
 
No Target Output Indicator Information 
Thailand researcher discuss about 
hypothetical model 
based on need 
assessment 
4. International 
Publication 
Research result is 
presented in 
international seminar 
Researcher present 
research result in 
international forum 
 
5. 2016: 
Initial test 
Teacher training in 3 
inclusive elementary 
schools is held 
 
 
9 teachers trained 
to apply 
assessment and 
learning 
accommodation 
and modification 
for children  with 
learning disabilities  
in their schools 
Thailand researcher 
doing some 
observation of action 
research and reflect 
it along with 
Indonesian 
researcher  
Action research in 3 
inclusive elementary 
schools is done to 
improve student 
achievement and 
social interaction 
quality of students  
student 
achievement and 
social interaction 
quality of students 
is improved 
Documentation of 
initial draft response 
of guide book from 
ABBS student and 
teacher 
75 % 
implementation of 
program 
documented in 
form of 
observation or 
electronic/ digital 
records 
 
6. Evaluation and 
model 
revision 
Draft book completion 
(First Revision) by 
Indonesian and 
Thailand researcher 
Draft book 
completed 
Indonesian and 
Thailand researcher 
make guide book of 
learning 
accommodation and 
modification 
together to be 
applied in Indonesia 
and Thailand 
7. Model 
validation 
test 
Training is undertaken 
(30 teachers in 10 
inclusive elementary 
schools in Indonesia 
and 36 teachers in 18 
inclusive elementary 
schools in Thailand) 
 
30 teachers are 
well trained to 
apply the 
assessment and 
learning 
accommodation 
and modification of 
children  with 
Teacher mentoring is 
hold in Indonesia 
and Thailand by 
using  guide book 
and instruments 
(supporting media)  
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No Target Output Indicator Information 
 learning disabilities 
in their classes) 
  “Quasy” exprimental 
research in 10 schools 
is held to improve 
academic achievement 
and quality of social 
interaction of children  
with learning 
disabilities 
Academic 
achievement and 
quality of social 
interaction is 
improved 
 
 Documentation of 
initial draft response 
of guide book from 
teacher and children  
with learning 
disabilities student 
75 % 
implementation of 
program 
documented in 
form of 
observation or 
electronic/ digital 
records 
 
8. International 
Publication 
Research result is 
presented in 
international seminar 
Researcher present 
research result in 
international forum 
 
9. 2017: 
Model 
Dissemination 
3 models of teacher 
professionalism 
development are 
applied  
An effective one of 
Professional 
Learning 
Community/ PLC 
model is known 
Indonesian 
researcher doing 
observation of 
teacher mentoring in 
Thailand to prepare 
teacher mentoring in 
Indonesia 
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CHAPTER: 5 
RESEARCH’S RESULT AND DISCUSSION 
 
A. DESCRIPTION OF RESEARCH RESULTS 
Target of the First Year: 1) Doing literary study about the handling model of the children  
with learning disabilities based on learning accommodations and modification which 
appropriate with the needs of children  with learning disabilities on elementary school; 2) 
Collecting information and suggestion from the practitioners and the experts related to 
the requirement of learning and learning accommodations and modification for the 
children  with learning disabilities at school; 3) Compiling hypothetical model which will 
be applied in the activity of learning accommodations and modification. It will be a 
model and a guide-book about learning accommodations and modification, evaluation 
system, and indicator of achievement on the model implementation; 4) Drafting the 
guide-book of handling the children with learning disabilities based on accommodations 
and modification which includes material, procedure, strategy and evaluation system of 
learning accommodations and modification; 5) Doing initial test (limited test) to 
complete the initial hypothetical model: 
1. Description Location Research 
This research was conducted at the 15 elementary schools as a place of schools 
applies diagnosis and need assessment. The fiveteen  primary schools are located in 
the special region of Yogyakarta  are: ( 1 ) SDN Gejayan ; ( 2 ) SDN Pojok ; ( 3) 
SDN Kledokan ; ( 4 ) SDN Gadingan ; ( 5 ) SDN Kalimenur ; ( 6 ) SDN Jatisarono; ( 
7 ) SDN Trirenggo ; ( 8 ) SDN Karanggondang ; ( 9 ) SDN Karanganyar; ( 10 ) SDN 
Bangunrejo, (11) DN Karangmojo II; (12) SDN Gedangan; (13) SD Muhamadiyah 
Bodoyo; (14)  SDN Tegaldowo;  (15) SDN Giwangan. The location was chosen, 
because in addition to children with  learning disabilities amount sufficient to test, as 
well as the availability of facilities and infrastructure that makes it possible to carry 
out the implementation of learning accommodation  and modification for children 
with learning disabilities. There was also the positive support of the Principals, 
teachers and children with learning disabilities parents in the school. 
2. Preliminary Data Description Conditions and characteristics of children with 
learning disabilities in Primary Schools 
Based on the preliminary study and discussed result with Researchers Team from 
Chiang Mai University, students who have learning difficulties, the subject has 
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different characteristics with students in general. In general, subjects with learning 
difficulties were found to have one or more of the following characteristics: 
a. When given a task, not being able to complete the task, in accordance with a 
predetermined time. 
b. At the time given the task, not directly done, but another friend previewing work 
that is being done. 
c. Low academic achievement, below the average of a group of students in the class. 
d. Study results in mismatch with the efforts that have been made. 
e. Attention quickly move or rapidly changing. 
f. Like to disturb his friends. 
g. Behave aggressively. 
h. Show deviant behavior; like seclusion, withdrawn, and less able to interact with 
the environment. 
i. Less daring endeavor, if given the task not do or avoid. 
j. Often late or absent from school without excuse. 
k. There is no desire to learn or lazy to learn. 
l. Not being able to read, write, or count 
With regard to these results, the subject also has the characteristics: (1) Not able to 
achieve the learning objectives that have been set. Therefore, it can be said that the 
subject is experiencing a failure, because it was not able to reach a minimum 
standard or not able to master the learning material (less than 60 %) ; (2) The results 
of their study in one field or several fields are under the average of the class ; (3) 
Achieving learning outcomes are low, but the potential (intelligence, talents, and 
interests ) that possessed good ; (4) Having less mature personality, such as low 
motivation, lack confidence or shy, often dereliction of duty, often truant, is not 
concerned with the environment , are less responsible for the act, hesitated in acting 
and emotionally labile . 
3. Description of special needs in learning Child learning disabilities 
Based on observations, interviews, questionnaires and study the documentation, and 
also discussed result with Researchers Team from Chiang Mai University, handling 
Children with learning disabilities in primary schools has not been implemented 
adequately, meaning not provide a good solution to make accommodations for 
children with learning disabilities. Therefore, from the results of the identification 
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and assessment of data analysis performed in this study regarding the type of care 
needed students with learning disabilities to develop themselves; required treatment 
based learning accommodation and modification. Children with learning disabilities 
in the handling of property-based learning there are specific needs that require 
attention of teachers, among others, are as follows: 
a. Teaching material and manner, include : 
1) The use of teaching methods that develop both visual, auditory, kinesthetic, 
and tactile 
2) Providing aid more frequently when children with learning disabilities needed 
in the learning process 
3) The use of tools (computers, calculators, tape recorders) 
4) The use of peer tutors 
5) Assurance children with learning disabilities attention to the teacher before 
explaining the material. 
6) The repetition in explaining the material 
7) Allow the child out of the classroom to receive any other additional learning 
b. Giving assignments and assessments 
1) Writing task list for students who cannot write. 
2) Homework adjusted children with learning disabilities ability 
3) Provision of tasks adapted to the conditions and the ability of children with 
learning disabilities ability. 
4) Providing direct questions to students 
5) Providing a matter adapted to the conditions and the ability of children with 
learning disabilities ability 
6) Provision of assistance in doing the task 
7) The reading matter for students who cannot read. 
c.  The fulfillment of the demands of time and schedule 
1) Giving a break to rest 
2) Giving more time to the task 
d. Learning environment. 
1)  Provision of a separate examination for children with limited attention/easy 
switch. 
2) Placement of the child in the front row of seats. 
3) Request parents / families to pay more attention to children's learning at home. 
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4) Placement of students in a particular group (equivalent to their ability) 
In overcoming the limitations of teachers' understanding and acceptance of the 
existence of children with learning disabilities ability, and children with learning 
disabilities ability will meet the needs of learning accommodation and 
modification, teachers need a model and guidebook in handling children with 
learning disabilities. 
e. Perceptions and expectations of teachers to learning problems in children 
learning disabilities 
Based on observations, interviews and questionnaires addressed to the 
teachers of Primary 3 to 5 of the learning problems in children learning 
disabilities  teachers have the perception that: (1) children with learning 
disabilities  often interfere with the learning process in the classroom. They like 
to disturb his friends and behaving aggressively; (2) If given a task, children with 
learning disabilities  was unable to complete the task completed, in accordance 
with a predetermined time, and when given the task, not directly done, but see 
another friend who used to work being done; (3) The learning achievement of 
children with learning disabilities ability low, below the average of a group of 
students in the class; (4) Results of study children with learning disabilities in 
mismatch with the efforts being made (5) children with learning disabilities 
attention quickly move or rapidly changing and showing deviant behavior; such 
like seclusion, withdrawn, and less able to interact with the environment; (6) less 
enterprising, if given the task not do or avoid; (7) children with learning 
disabilities often late or absent from school without a reason and there is no desire 
to learn or lazy to learn; (8) children with learning disabilities is not capable of 
reading, spelling, writing, or arithmetic. 
4. Perceptions and expectations of teachers to learning problems in children 
learning disabilities 
Based on observations, interviews, questionnaires and study the 
documentation, and also discussed result with Researchers Team from Chiang Mai 
University that educational background does not provide provisions of children with 
learning disabilities caused almost all regular teachers in primary schools face 
problems in handling children with learning disabilities. Some sources also suggest 
the same thing, namely that the regular teachers feel a lot of the burden when dealing 
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with children with learning difficulties who require time and attention more than 
other friends and did not show results as expected. 
Low teacher expectations of many addressed to children with learning 
disabilities. This is related to acceptance of teachers of children with learning 
difficulties who are still rarely found in this study. Praise rarely done by teachers, 
also the refusal actively, often addressed to children with learning disabilities 
compared with children without learning difficulties. Whereas the expectations 
teachers have an important position in encouraging, developing, maintaining or 
changing student behavior. A teacher expectations affect the treatment of teachers to 
children with learning disabilities and directly or indirectly, also affect the child's 
development, and the effect on learning outcomes in the classroom. 
Teachers' expectations are also associated with the interaction of the teacher and the 
child, while it is an important component in the implementation of teaching 
accommodation. Therefore the teacher's expectations at children with learning 
disabilities needs to be changed first to be positive before applying the learning 
accommodation. Some behaviors associated with teachers' expectations are still 
positive towards children with learning disabilities consisting of: 
a. Teacher has not been a lot of smiles, nods, eye contact, providing support and 
friendly towards students children with learning disabilities. 
b. Teachers are not many provide an opportunity to learn new material to children 
with   learning disabilities 
c. Teachers are not many provide a keyword , repetition and academic interactions 
to  children with learning disabilities 
d. Teachers have not been much praised positive things and many criticized the 
negative things that the student children with learning disabilities. 
Four of the above indicates that expectations of teachers children with learning 
disabilities still low. Knowledge, hope and acceptance is an influential factor in the 
provision of accommodation. These three things are intertwined with each other. 
Teacher's knowledge of children with learning disabilities can form appropriate 
expectations and ultimately manifested at the reception in daily interactions in the 
classroom. The same thing also expressed by Grover and Hendricks (2000) that the 
provision of accommodation and modification are based on the ability of teachers to 
understand and recognize the needs of. In fact, teachers are expected to receive, 
22 
 
adapt and develop strategies in accordance with the conditions and needs of 
children. 
5. Preliminary Test/Validation hypothetical model concerning the handling of 
property -based children with learning disabilities learning 
Initial trials by Borg & Gall called the preliminary test. In a trial beginning 
implemented by distributing product development form the initial draft guidebook 
application of  learning accommodation and modification for children with learning 
disabilities to 50 subjects try composed of experts and practitioners, such as expert 
research and evaluation, educational psychology, educational technology, education 
special/ extraordinary, basic education, the principal and teachers. The main purpose 
of this initial test is to provide advice and input to the draft hypothetical model and 
guide books in terms of both language and content of the substance. 
Children handling model -based learning disabilities learning accommodation 
is a model that contains management class situation, the flexibility of the process 
and evaluation of learning. Flexibility is done in four things: ( 1 ) the provision of 
material and the way of teaching, ( 2 ) giving assignments and assessment, ( 3 ) the 
demands of time and schedules, and ( 4 ) the learning environment. Four points are 
supported by management that supports the academic climate situation "supportive 
learning environment". Climate academic support / enabling is anything related to 
the attitude, the behavior of the teacher and other students who demonstrate 
acceptance of the existence of children with learning disabilities. Acceptance of the 
teacher in this case is associated with positive teacher expectations against children 
with learning disabilities. 
Procedures for application of the model of learning accommodation is divided 
into two sequences of implementation. 
The first, made preparations to realize a conducive academic atmosphere. 
This is not done by the teachers adequately, it is evident that there are still teachers 
who leave the classroom situation that is not conducive to such a rowdy class, 
students do not pay attention to the teacher's explanation. 
Second, the implementation of collaborative material accommodation and 
modification between teachers and sustainable. To realize the conducive academic 
atmosphere, the acceptance of the diversity of the student by the teacher an absolute 
must have. Therefore, teachers need to look at the needs of children with learning 
disabilities and have adequate knowledge. Flexibility in the four domains described 
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as follows: (1) Materials and Teaching ways, including: (a) The use of the learning 
method VAKT (visual, auditory, kinesthetic, tactile); (b) The provision of more 
frequent during the learning process; (c) Use of tools (computers, calculators, tape 
recorders); (d) Use of peer tutors; (e) assurance of the child's attention to the teacher 
before explaining the material; (f) The repetition in explaining the material; (g) 
Flexibility child out of the classroom to receive any other additional learning. (2) 
The assignment and assessment, consisting of: (a) writing a list of tasks for the 
students who cannot write; (b) Making homework / PR somewhat different from his 
(adjustable capability); (c) Provision of tasks easier / less than other friends; (d) 
Question directly to students; (e) Provision easier question; (f) Provision of 
assistance in the task; (g) Reading matter for students who cannot read. (3) The 
demands of time and schedule: (a) Giving a break to rest; (b) Giving more time to do 
the task. (4) The learning environment, among others: (a) Provision of a separate 
examination for children with limited attention / easy switch; (b) The placement of a 
child in the front row of seats; (c) Request to parents to pay more attention to 
children's learning at home; (d) The placement of students in a particular group 
(equivalent to their ability) 
Third, the application flexibility of learning that had been adapted to the needs 
of children with learning disabilities. Some things to note in this stage is a response 
to children with learning disabilities and friends / other students (verbal and non-
verbal) and the smoothness of Teaching and Learning  (whether learning 
competencies can be achieved?). 
Based on the results of questionnaires, interviews and observations, the 
activity of which was never performed teachers among others are: (1) Providing 
easier question when test / quiz; (2) Provide a separate test for children with 
attention easily switch; (4) Allow the use of calculators, tape recorders, or 
computers; (5) Allowing the child out of the classroom to earn extra lessons from a 
special teacher. 
Activity ever undertaken of teachers, among others: (1) Exploiting the 
potential of another from children with learning disabilities to raise the motivation to 
learn; (2) Create a task that can be corrected itself by children with learning 
disabilities; (3) Create a task with graded difficulty levels, easy, rather difficult and 
tough; (4) Consult with other experts; 
24 
 
The activities of teachers rarely performed , among others : ( 1 ) Encourage 
other students to help children with learning disabilities ; ( 2 ) allow another student 
to help students who have not completed the task ; ( 3 ) Placing children with 
learning disabilities children with learning disabilities on certain groups (the 
equivalent of their ability ) while working on the task ; ( 4 ) Using media that can be 
touched and touched by children. 
Activities  often do teachers among others are : ( 1 ) Ensure the child 's 
attention to the teacher before describing the material ( 2 ) Provide additional lessons 
to explain the material outside of the effective ; ( 3 ) Create a task with graded 
difficulty levels , easy , rather difficult and tough . 
Activities are always performed teachers among others are : ( 1 ) inquiry 
directly to the student to make sure he understands the material presented ; ( 2 ) Ask 
parents / families pay more attention to children's learning ; ( 3 ) Provide repetition 
in explaining the material . 
 
Discussion 
The result of doing literature review about handling models of children with 
learning disabilities based on learning accommodation and modification. It was fond 
the previous model is a general guideline which has not pointed at children with 
learning difficulties and specifically to learning accommodation and modification. 
This hypothetic model contains flexibilities in 4 aspects: a) Material giving and way 
of teaching, b) Task giving and assessment, c) Time demand and scheduling, d) 
Learning environment. There were in line to the model design of children with 
specific learning difficulty handling based on accommodation and modification will 
be developed from previous model obtained from Pujaningsih  (2007) and continued 
by research by Sari Rudiyati et al (2010-2012). The previous model is a general 
guideline which has not pointed at children with specific learning difficulties and 
specifically to learning modification. This model contains flexibilities in 4 aspects: 
a) Material giving and way of teaching, b) Task giving and assessment, c) Time 
demand and scheduling, d) Learning area. 
The result of analyzing children with learning disabilities and identifying an 
initial ability in mathematics and Indonesia language to recognize learning needs of 
student. In 15 elementary inclusive schools were predicted by the teachers of 
children with learning disabilities about 115 children, but after done with screening 
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only 50 children indicated as children with learning disabilities. This empirical fact 
showed the similarity condition between Indonesia and Thailand about identification 
of children with learning disabilities. In Chiang Mai Thailand 18 elementary 
inclusive schools were predicted by the teachers of children with learning disabilities 
about 120 children, but after done with screening only 68 children indicated as 
children with learning disabilities (Ratchaneekorn Tongsookdee, 2015). 
Based on result of the questionnaire that the teachers answer show that most of 
teacher of elementary inclusive school still less of knowledge, acceptance response 
and skill to handle the children with learning with disabilities. This fact also similar 
with the finding of researcher from Chiang Mai University that most of teacher of 
elementary inclusive school still less of knowledge, acceptance response and skill to 
handle the children with learning with disabilities (Ratchaneekorn Tongsookdee, 
2015). Teachers still not accepted, adapted and developed yet strategies appropriate 
to the conditions and needs of the children with learning disabilities in learning. It 
became a strong foundation in the early efforts to model development of this 
learning accommodations and modifications. This model seeks to meet the needs of 
teachers' knowledge, acceptance and teaching skills of children with specific 
learning difficulties without sacrificing other children. 
Workshop and Focus Group Discussion on compiling hypothetical model 
design which will be applied in learning accommodation and modification program 
was held on 25 and 26 April 2015. The design will be in the form of model and 
learning accommodation and modification guide book, evaluation system and 
achievement indicator in the model implementation. 
Torey (2004) explained about the accommodation coverage which applied in 
the process of teaching and learning. There are some coverages of accommodation 
as follows: 
1. Material and way of teaching 
2. Assignment and assessment in the class 
3. Time demand and scheduling 
4. Area of learning 
5. Use of special communication system 
Children with specific learning difficulty can communicate with surroundings 
through language with no special specification so that the use of special language is 
not discussed in this research. 
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CHAPTER 6:  
STAGE OF CONTINUES PLANS 
 
Stage of Continues Plans as follows: 
Based on the research results of the first year  among other things: ( 1 ) Obtaining initial 
data on the condition and characteristics of learning disabilities Children in Primary Schools ; 
( 2 ) Knowledgeable special needs in learning Child learning disabilities ; ( 3 ) 
Knowledgeable teachers' perceptions and expectations about learning problems in children 
learning disabilities ; ( 4 ) Obtaining a hypothetical assessment of data regarding the handling 
of property -based learning disabilities Children learning; ( 5 ) the formulation of draft - 1 / 
initial handling of guide books Children learning disabilities accommodations based learning, 
as a model for handling children with learning disabilities Elementary School ; ( 6 ) Do trials 
preliminary / initial limited basis to enhance the initial hypothetical model ; Further research 
collaboration with Researchers from Chiang Mai University Thailand  is in the second year is 
very important to do, with the aim of : 
a. Validating and testing guide-book draft toward subjects;  
b. Revising guide-book draft through the result of the second test;  
c. Compiling of final models and product, that is the final draft of guide-book of handling 
the children  with learning disabilities based on learning accommodations and 
modification; 
d. International publication in association with researcher team from Thailand in several 
topics: 1) Comparative study about the problem faced by children with specific learning 
disability at inclusive school in both Thailand and Indonesia. 2) Comparative study of 
perception, knowledge, and skill of teachers in handling children with specific learning 
disability at inclusive school in Thailand and Indonesia. 
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CHAPTER: 7 
CONCLUSION AND SUGGESTION 
 
A. CONCLUSION 
Based on the results and discussion of research results, the conclusion can be presented 
as follows: 
1. Handling children with learning disabilities is still not implemented adequately, 
meaning not provide a good solution to make accommodations for children with 
learning disabilities in specific learning. Handling children with learning disabilities 
is still not implemented adequately, meaning not provide a good solution to make 
learning accommodations and modification for children with learning disabilities. 
2. Perceptions and expectations of teachers to the problems of handling  children with 
learning disabilities tends to be negative , hence the need for guidelines on the 
application of learning accommodation for children with learning disabilities . 
3. Hypothetical model handling of children with learning disabilities based learning 
accommodation and modification  that has been tested beginning on a limited basis , 
could be developed as a model further through the subjects try involvement to 
school more and increase the participants in the forum panel discussion and Focus 
Group Discussion / FGD order to obtain more models effective. 
B. SUGGESTION 
1. So that primary school teachers can apply the model and guidebook in handling 
children with learning disabilities based on learning accommodation and 
modification in learning flexibility of children with learning disabilities. Flexibility 
is done in four areas: ( a ) the provision of material and the way of teaching , ( b ) the 
provision of duty and assessment, ( c ) the times and schedules , and ( d ) the 
learning environment. Four points are supported by management climate conducive 
academic situation; and the results can be recorded in a diary "logbooks". 
2. In order to obtain more effective model, the model of handling children with 
learning disabilities products based learning accommodation and modification needs 
to be developed further. So that we hope we in next year we still have change to do 
the research year II. 
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PART I 
INTRODUCTION 
 
 
This book is a guide book for elementary school teachers in providing accommodations 
and modifications to the learning of Children with Learning Disabilities or LD. The guide 
book is based on the results of the study as literature, field studies, review experts and 
practitioners in education as well as experience in dealing with Children with Learning 
Disabilities. The introduction discussed about: Background problem, objectives and benefits 
of accommodations and modifications to the learning of the Children with Learning 
Disabilities (LD), systematics and scope of the content of the book and how to use this book. 
 
A. Background 
Education is certainly not bring students to compartmentalize the process, but 
education that respects diversity experience of the above sentence is part of a reflection 
Josie SH in Kompas May 20, 2008 to interpret the 100 th national awakening. Diversity 
in education is an obvious fact, but the concern to meet the still fairly minimal. Children 
with abilities above average or below average is the figure right and left sides of the 
Battle of diversity in the classroom. For those who are above the average encountered 
Olympics and various development talent that makes increasing school name. On the 
other hand, those who are low achievers (experienced Learning Disabilities "Learning 
Disabilities") is not observed even sometimes removed from school and forced to move 
schools. This phenomenon shows the imbalance of education in providing its services to 
all children. 
Focused on children's services with Disabilities Learn "Learning Disabilities", 
this guide is based on two issues that frequently occur in elementary school, 1) the 
existence of children with Disabilities Learn "Learning Disabilities" which is always 
found in every elementary school and often difficult for teachers and 2) the handling of 
children with Learning Disabilities is not maximized in elementary school. The research 
findings Pujaningsih et al., In 2002 in the district Berbah find children with Learning 
Disabilities" by 36% with the details 12% of them slow learner, 16% learning disabilities 
(children with Learning Disabilities) and 17% mental retardation (mentally retarded) 
The existence of children with Learning Disabilities many positions of teachers in 
a difficult situation. This was confirmed by Cook et al. (2000) which revealed that 
teachers face a dilemma when there are children who need a certain tolerance in terms of 
learning. Educational background does not give provision on children with Learning 
Disabilities (LD), caused almost all regular teachers in elementary face problems in 
handling them. In addition, the cracked-resources that can help teachers deal with 
children with Learning Disabilities was limited so much led to neglect the needs of 
children with Learning Disabilities. 
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This guidebook is one of the solutions in the effort to provide the necessary 
information in the form of a model primary school teachers handling children with 
Learning Disabilities accommodations and modifications based learning and indirectly as 
a form of improving the quality of learning in the classroom. Guide book 
accommodation through the application of modification and learning for children with 
Learning Disabilities then teachers can provide pedagogical services at one of the 
diversity of students in elementary school. 
 
B. Objectives and Benefits  
Objectives and benefits accomodation modification and learning for children with 
Learning Disabilities is as follows: 
1. The purpose of modification accommodation and learning for children with Learning 
Disabilities: 
a. Helping children with Learning Disabilities in order to obtain learning services in 
accordance with the conditions and needs, 
b. Helping children with Learning Disabilities in order to reach the minimum 
standard of competence learning which have been applied, 
c. Helping children with Learning Disabilities in order to improve learning 
achievement, 
d. Helping children with Learning Disabilities understand her condition, including 
advantages and disadvantages, 
e. Help teachers to find patterns of learning according to the conditions and needs of 
children with Learning Disabilities. 
2. Accommodations and Modifications benefits of learning for children with Learning 
Disabilities, among others, are as follows: 
a. Children with Learning Disabilities can obtain learning services in accordance 
with the conditions and needs, 
b. Children with Learning Disabilities can achieve minimum standards of 
competence of learning that has been applied, 
c. Children with Learning Disabilities can improve learning achievement, 
d. Children with Learning Disabilities was able to understand her condition, 
including advantages and disadvantages, 
e. Teachers can find learning patterns in accordance with the conditions and needs 
of children with Learning Disabilities. 
 
C. Systematic and Scope Book 
Systematics guide book consists of three chapters, namely preliminary Children 
with Learning Disabilities, as well as accommodation and modification of learning for 
children with Learning Disabilities. Scope of the contents of this manual consists of an 
introduction that contains the background of the problem, objectives and benefits for 
accommodation and modification of a child's learning with Learning Disabilities, 
systematics and scope of the book, and how to use this book. Children with Learning 
Disabilities consists of understanding the difficulties of learning in a variety of learning 
difficulties in children, causes and impact of learning difficulties. Accommodation and 
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modification of learning for children with Disabilities Learn consists of the nature of the 
accommodation and modification of learning, strategy determination accommodations 
and modifications learning for children with Disabilities Learn, procedures for 
application for accommodation and modification of learning for children with 
Disabilities Learn, and evaluation. 
 
D. How to Use This Book 
Should this book can be read sequentially from the introduction to the 
accommodation and modification of learning for children with Disabilities Learn 
"Learning Disabilities", thus the users of this book will be able to understand the 
substantive who is the son Disabilities Learning, the impact of adversity learn and 
understand how to make accommodations and modifications for their learning. The 
reader/user can choose the strategies and procedures in conducting instructional 
accommodations and modifications for children with Learning Disabilities, and evaluate 
the results of accommodations and modifications to the learning of children with 
Learning Disabilities. 
Procedures for accommodation and modification of a child's learning with 
Learning Disabilities should be followed in sequence, because if not then the procedure 
accommodations and modifications will not be optimal, because it does not comply with 
the conditions and needs of children with Learning Disabilities. 
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PART II 
CHILDREN WITH LEARNING DISABILITIES "LEARNING DISABILITIES" 
 
 
 
A. Understanding the Learning Disabilities in Children 
 
Learning disabilities in this book include general learning difficulties caused by 
internal and external factors. A child is known to have learning difficulties usually 
because of low academic performance. Some behaviors that often lead to learning 
difficulties in addition to low achievement, among others: 
 
• Working on tasks beyond the time 
• Do not direct the task 
• Attention is not focused 
• Like to annoy your friends 
• Deviant behavior 
• Passive 
• Often absent from school / coming late 
• Lazy 
• Do not want to read, write and count 
 
 
The above behaviors are behaviors that 
become the impact of learning difficulties and 
is not used as the basis of determining 
instructional accommodations and 
modifications. Behavior that leads to barriers 
to learning to be a reference in determining 
accommodations and modifications, focused, 
passive and unable to read, write and count. Such behavior may arise due to various 
reasons internally (factor of the child) and external (external factors) 
 
B. Cause of Learning Disabilities 
 
Causes of a child experiencing learning difficulties according to Osman 
(Wardani, 1995), among others: 
 
 
a. Intelligence,  
Intelligence of students who are under normal often show difficulties in 
understanding the material, limited memory span, and analytical skills are weak. 
This leads on the cognitive abilities of the weak. However, a high level of 
intelligence is not a guarantee of success of the students to succeed in learning, 
Behavior in children learning 
disabilities: 
 Like to annoy your friends 
 Conduct Chatter 
 Lazy 
 Do not go to school 
1. Internal Factors 
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and sometimes encountered significant gaps in academic achievement, and is 
widely known as a child "underachiever". 
b. Health, children suffering from malnutrition, malnutrition will have a tendency 
low learning motivation, body weak, lackluster and often sleepy. It will also lead 
to the development of the brain may be not optimal. This happens to children who 
lack protein. 
c. The level of activity and ability to concentrate. Children who easily switch 
attention to objects or things around would be hampered in understanding the 
material. Children's ability to focus and sustain attention is the basis of success in 
learning. Learning requires focused attention for some time to the process, in 
order to understand what is learned. 
 
Figure 1. 
Lack of concentration attention 
 
The function senses of sight and hearing. Children who experience obstacles 
eyesight will have difficulty seeing the writing on the blackboard as well as 
children who have a hearing loss will have difficulty understanding verbal 
information and teachers. 
d. Emotions, many pointed out that causes learning difficulties include anxiety or 
fear, depression, nervousness, anxiety and panic. Fear to try for fear of failing 
later in the banter and friends, fear of mistaken stupid so do not want to ask, 
feeling depressed because of the demands of the parents cause students not 
optimal in learning. 
e. Immaturity or maturity late. Maturity is needed in readiness of a student in the 
learning process, ie the ability to read and write requires maturity fine motor 
movement and eye movement, so the delay in maturity it can impede student 
mastery. 
 
Figure 2. 
Unpreparedness learning 
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a. Teachers gave the nickname "the slow" or "the troublemaker" is a negative thing 
that is often encountered. It not only causes the child to believe that house calls, 
but also adds to the problems they had experienced. Acceptance of teachers of 
children with learning difficulties are still rare (Bryan, 1997; Sale & Carey, 1995 
in Pavri & Luftig, 2000). Compliments are rare, low expectations, rejection 
actively, often shown to ABB compared with children without learning 
difficulties. 
 
 
Figure 3. 
The teachers gave the nick name “the slow” 
 
b. Attention parents. Uncontrolled study habits at home because of parental 
attention that is less likely to cause the child to feel his own face academic 
problems. Economic problems are also likely to lead to minimal attention from 
their parents. 
2. Eksternal Factors 
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Figure 4. 
Lowness’s parent attention 
No child chooses to live isolated; born of a poor family; live with parents who 
are not literate or parents who do not see the importance of education; spoke a 
language other than a medium of learning in school; or to do poorly in class. 
 
C. Impact of Learning Difficulties 
Learning difficulties experienced by children leads to failure that is often 
experienced by the child. Repeated failure and not getting a response or improvement 
efforts may lead to negative things, among others: 
1. Problems emotion. Failure cause children sad and repressed expression of grief can 
lead to a closed personality. Efforts were made to get out of the neighborhood kids 
failure requires tremendous motivation and if the motivation is not always raised the 
child easily discouraged and reluctant to try. Anger and regret itself on the failure 
experienced by children can cause a child is unhappy and lack of confidence in what 
he does. 
2. Adaptation less precise. Failure often experienced by ABB leads to wrong behavioral 
adaptation. (Licht in Smith, 1998). Some children have a low ability in terms of 
initiatives and build friendships and interpret the signs of social right. They are often 
aggressive and have a negative behavior verbal and non-verbal, and also damaged or 
pulled away. 
3. Social interaction is limited. Children with low achievement have a tendency 
ostracized by her friends. Limitations of the friendship that cause the child to feel 
lonely. He also did not have a chance to develop social adaptability making it difficult 
to build friendships. 
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Figure 5. 
Limited social interaction  
 
"Poor children are recognized as an asset since their presence challenges the school 
community to live with the presumption of values based on human dignity and not 
on money and possessions. Poor children received at school and takes with the 
same respect as the others. (Principal, Loretto, Sealdah, Kolkata, India) 
 
D. Identification of students learning disabilities 
Mr / Mrs teacher can observe some of the difficulties faced by students and write 
the child's name in the following table: 
Table1. Identification of students learning disabilities 
Difficulties in the field Name of child 
Difficulty writing, reading starters  
Working on a long (over time)  
Attention easy switch  
Trouble understanding the material  
Low learning motivation  
Indirect tasks  
lack of concentration  
 
For children above can be dealt with learning accommodation on the next page. 
Confidence will teacher of human potential and the ability of all children to learn and 
excel is an important note. Aspects of mental exemplary teacher Bedar impact on the 
climate of learning and thinking students who created the teacher. Teachers have to 
understand that the feelings and attitudes of the students will be involved and the impact 
on the learning process (Caine and Caine, 1977, hal.124) 
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PART III 
ACCOMMODATION FOR CHILDREN LEARNING “LEARNING DISABILITIES” 
(ABB) 
 
A. The nature of Accommodation Study 
Accommodation of learning is the adjustment and modification of educational 
programs to meet the needs of children, modifications and adjustments refers to hasten 
the principle of success and avoid things that can cause a failure in children. With 
reference to these principles, modifications and adjustments can be done in four aspects, 
namely: 
1. The materials and how to teach. 
2. Tasks and assessment in the classroom 
3. Demands time and scheduling 
4. The learning environment (Heyden, 2004) 
Brief descriptions of each accommodation of learning are as follows: 
Tabel 2. Aspects and forms of accommodation of learning 
Aspects of learning accommodation Design 
Materials and ways of teaching 
 
a. Ensure the child's attention to the teacher 
before explaining the material 
b. Provide repetition in explaining the 
material 
c. Encourage other friends to help children 
in explaining meteri 
d. Allow the use of assistive devices 
(computers, calculators, sound recording) 
e. Provide assistance more frequently during 
the learning process 
f. Using books and other learning resources 
easier 
 
Assignment and assessment in the 
classroom 
 
a. Give the task a little more and easier than 
another friend 
b. Oral and performance test 
c. Jot down a list of assignments for students 
who can not write 
d. Creating PR in accordance with the child's 
ability than friends 
 
Time and scheduling demands 
 
a. Giving more time to do the task 
b. Give pause to rest 
 
learning environment a. Placing students in order ahead 
b. Placing students in a particular group 
(stara their ability) 
c. Providing a test / quiz separately for 
children with limited attention 
d. In the exam need assistance 
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Application of accommodation tailored to the learning needs of children. 
Therefore, it needs to be mapped behaviors that lead to learning difficulties. Appendix 1 
(page 25) can be used to map the children who have problems learning in the classroom. 
 
B. Determination Accommodation Strategies Learning 
Accommodation lessons will be conducted by teachers can be adapted to the 
circumstances in each class. The following descriptions of accommodation of learning 
that can be applied in the classroom in terms of learning difficulties experienced by the 
child. 
Table 3. Forms learning disabilities and accommodation and modification of learning 
No Children's learning difficulties Accommodation learning 
1 Difficulty writing, reading starters Read about 
  Jot down a list of assignments for students 
who can not write 
  Peer tutors (peer tutoring) 
  Allow children came out to receive any 
other additional lessons 
 
2 Working on a long (over time) Additional hours and mentoring 
  Allow the use of assistive devices 
  A decrease in the number and level of 
difficulty 
  Granting additional time to do the task 
3 Attention easy switch Calling the child's name when delivering 
the material 
  Interesting visual displays 
  Placing a child in a separate room when 
the test / quiz 
  Assuring the child's attention before 
explaining the material 
 
4 Trouble understanding the material Peer tutors 
  Repetition of material 
  Creating Homework and or tasks in 
accordance with the child's ability 
  Use of assistive devices (computer, 
calculator, tape recorder) 
  Giving a break to rest 
5 Low learning motivation Lowering the level of difficulty of the 
material and the task/Homework 
  Using the learning resources according to 
the needs of children and varied 
  Providing assistance more often during the 
learning process 
 
6 Indirect tasks Repetition instruction 
  Direct questions to students 
  Providing assistance in doing the task 
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7 Disruptive friend The placement of the child in the seat in 
front of, Placement ABB student at a 
particular group (according to ability) 
  The provision of a separate examination 
 
8 Passive Use of assistive devices draw 
  Providing assistance in doing the task 
  The use of peer tutors 
 
9 Often absent from school / coming 
late (lazy) 
Demand for parent / family: 
1. In order to pay more attention to 
children's learning 
2. Encourage children to want to learn 
 
Forlearning difficulties (1-6) are treatment that can be applied in each case, among 
others: 
1. Placing a child in front, in order to facilitate interaction between teachers and 
children, 
2. Placing children in homogeneous groups (equivalent ability) in order to facilitate the 
teachers to provide assistance. However, heterogeneous grouping is also 
recommended for the material that allows the cooperation between friends. 
 
Great teachers who believe in the power of kaizen, a concept widely held Japanese: repair 
small, seemingly meaningless, continuous and relentless. 
 
C. Application Procedures Learning Accommodation 
Application of learning accommodation is sometimes an obstacle. The following 
practical tips to implement in the classroom. 
1. Accommodation in material things and ways of teaching 
a. Ensure the child's attention to the teacher 
Fact  Alternative Solutions 
When the lesson, students often 
seem daydreaming (eyes do not 
lead to a teacher) or preoccupied 
with other activities 
 1. Tone of voice changed 
2. Call the child's name 
3. Inquire directly to children 
4. Moving closer towards children 
Objective : To the attention focused 
Things to consider : By the time the teacher calls the child's name 
sometimes other friends looked at students who are 
summoned so that he was ashamed. At the Saar and 
the teacher asked the student answered incorrectly, he 
will feel embarrassed in front of his friends. To avoid 
this then make sure questions can be answered by the 
students and call the child's name when the change in 
tone of voice he had not also focus on teachers. 
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Opening exercises for landing 
The opening exercise can be spoken by teachers to improve the smoothness and 
effectiveness of the directive: 
• "In 60 seconds ......................" 
• "Stop formerly" 
• "Soon you will have the opportunity to .................." 
• "Stand up (for the body and your voice congruent with reality)" 
• "When the music sounds ...................." 
• "If the mother says start ......................" 
• "Everything is looking up, looking down, looking ahead and clapping" 
• "You have two minutes to ...................." 
• "Please wrapped ....... and thank the pair of you" 
• "You'd be interested to know that the following" 
• "There are three things you need to know for success in this task" 
 
b. Provide repetition in explaining the material 
Fact  Alternative Solutions 
In the particular child (slow 
learner or mental retardation) is 
easy to forget the lessons just 
learned 
 Teachers need to patiently give 
repetition. Repetition can also be 
done during the process or outside the 
hours of teaching and learning. 
Repetition of material needs to be 
grounded in the capabilities of the 
previous child. 
Objective : Understanding child increased 
Things to consider : When done classically then another friend can 
become bored and require a separate time if done on 
an individual basis. Classical repetition can be done 
outside of school hours (before and after), or during 
the learning process with children approached. 
 
c. Mendorong teman lain untuk membantu anak 
Fact  Alternative Solutions 
In one class sometimes found 
many children who need more 
assistance. Peers can help teachers 
do. Often children with learning 
difficulties encountered sit at a 
table with children who have 
similar problems. By the time they 
are having trouble then it can not 
help each other. Changing table 
with a couple friends a tutor 
 Peer tutors can be done by: 
1. Tutor can be initiated from a 
friend who is closest to the child 
can then be rotated to another. 
2. Before becoming tutors, teachers 
need to provide guidance in 
advance to avoid direct answers. 
3. Upon completion tutor, a teacher 
can ask the tutor of the experience 
gained when becoming a tutor. 
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chosen teachers sometimes not 
easy. Rejection of the child or 
friend is often the case 
Objective : Children able to do the problems on target 
Things to consider : Peer tutoring can be done when doing exercises, 
reading matter for students who still have difficulty 
reading. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 6. 
Application of peer tutor 
 
Teachers need to prepare the things that need to be taught by tutors and tutors in 
charge of ensuring that. A clear explanation by the teacher to facilitate tutors teach 
something to his colleague with more detail. Tutors should be of the same sex to 
facilitate interaction and performed 2-3 times a week. All friends can alternately be 
a tutor and feel to help a friend in trouble. 
 
d. Allow the use of assistive devices (computers, calculators, voice recorders) 
Fact  Alternative Solutions 
Some children have difficulty 
writing and counting, lost letters, 
the counting process is not careful. 
For children who very often lost 
letters, he may be assisted by a 
computer that automatically 
corrects spelling mistakes. For 
children who are not careful in the 
process of counting, the calculator 
can help children not to get caught 
 1. Enforced clear rules (ie not used 
at the time of the exam). 
2. The teacher gives an 
understanding of the needs of 
different children. 
3. Continuously still teaches 
counting the retrieval method 
(rote) to reduce dependence on a 
calculator. 
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in a complicated calculation 
process. 
Objective : Increase the chances of successful students 
 
Things to consider : Carrying capacity of school facilities and 
infrastructure are inadequate can be discussed 
together with the school committee. Envy of other 
friends can be avoided by providing an explanation 
before the policy was issued. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 7. 
Use of assistive devices 
 
e. Provide assistance more frequently during the learning process 
Fact  Alternative Solutions 
Children with learning 
disabilities often have trouble 
when doing exercises. Do not 
immediately begin working, do 
not complete the task because it 
was difficult and did not ask. 
 Teachers need to be aware of the 
behavior of students who need the 
help of teachers, eg Tengak-
habituate head, daydreaming, 
looking a friend. If the child does 
not seem to focus on the task, the 
teacher can approach and provide 
assistance with the difficulties 
experienced by children. if the child 
was silent, check his work. 
Objective : Increase children's understanding 
 
Things to consider : a. When teachers are often shared one of the 
students, sometimes the other children feel 
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jealous. Since the beginning teachers can instill 
the understanding that learning assistance 
tailored to the needs of children. 
b. When students become dependent on the help 
of teachers, create individual targets. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 8. 
Provide assistance 
f. Using books and other learning resources easier 
Fact  Alternative Solutions 
In children with academic ability 
is far below the average need 
materials and learning resources 
that are tailored to their needs 
and abilities. 
 Provide books and learning 
resources are more easily able to 
increase the chances of success of 
the child so that the motivation to 
learn awake. 
Objective : Improve children's understanding and learning 
motivation 
 
Things to 
consider 
: Availability of books in schools is not adequate agenda 
source procurement can be learned at school. Giving 
the material a different (easier) can make others jealous 
friends, teachers can provide an understanding of the 
diversity of the different needs and fulfillment for each 
child. 
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Alat pernapasan pada hewan 
Berikut beberapa jenis hewan dan alat pernapasannya: 
    Burung = Burung bernapas dengan paru-paru. Burung juga mempunyai alat pernapasan yang disebut pundi-pundi 
(kantong) udara. Udara pernapasan berasal dari udara yang tersimpan di dalam pundi-pundi udara. Proses pernapasan pada 
burung : Udara masuk melalui hidung ke tenggorokan  ke pundi udara  paru-paru.   
    Reftil (hewan melata) = Reftil bernapas dengan paru-paru. Contohnya ular, buaya, kadal, cecak, dan biawak. Pada saat 
menyelam, buaya menutup lubang hidungnya agar air tidak masuk ke dalam paru-paru.  
    Amfibi = Hewan amfibi adalah hewan yang hidup di dua alam. Contohnya katak. Ketika katak berbentuk berudu ( 
kecebong) dan hidup di air, berudu bernapas menggunakan insang. Setelah menjadi katak dewasa,bernapas dengan paru-
paru dan kulit.   
    Ikan = Ikan bernapas dengan insang. Insang ikan berjumlah empat pasang. Pertukaran udara terjadi pada lembaran insang. 
Ikan yang hidup di lumpur seperti lele, gurami, dan gabus mempunyai lipatan-lipatan pada insang. Lipatan-lipatan pada 
insang itu disebut labirin. 
    Serangga = Serangga bernapas dengan trakea. Trakea adalah pembuluh-pembuluh halus yang bercabang yang memenuhi 
seluruh bagian tubuh serangga dan bermuara pada stigma. Stigma adalah lubang yang terletak pada sisi tubuh bagian 
kanan dan kiri yang berfungsi sebagai jalan masuk dan keluarnya udara. Serangga contohnya nyamuk, belalang, lalat, 
rayap, dan kupu-kupu. 
     Cacing = Cacing tanah bernapas melalui permukaan tubuhnya. Kulit cacing tanah yang tipis menghasilkan lender. Cacing 
tanah dapat menyerap oksigen dan mengeluarkan karbon dioksida secara langsung melalui permukaan kulit. Cacing tanah 
hidupdi tempat yang lembab dan basah agar proses pernapasan dapat berlangsung dengan baik.   
    Mamalia = Hewan mamalia adalah hewan yang menyusui anaknya. Contohnya kucing, kerbau, harimau, kambing, sapi, 
gajah, kelinci, tikus, paus, dan lumba-lumba. Mamalia bernapas dengan paru-paru 
 
 
 
Figure 9. Simplification of the material with learning techniques mind mapping 
 
2. Accommodation in learning 
a. Provide duty less or easier than other students 
Fact  Alternative Solutions 
In children with academic ability 
is far below the average gift 
amounts above about 5 requires a 
longer time and provide greater 
psychological pressure. 
 Giving a task that fewer children 
may increase the odds of success. 
The amount of reduction in the 
amount of matter can be determined 
how the child managed to work with 
the same time with another friend. 
Objective : Increase the odds of success 
 
Things to consider : Other students envy can be anticipated with strategy 
instruction matter, for example: do 5 questions, 
when finished can be working on next. Problem with 
an easier difficulty level takes its own to make. The 
materials in the previous class can be an alternative 
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to decrease the level of difficulty about. Children 
become less effort, needs to be monitored child's 
success that has been achieved thus raised about the 
level of quality and quantity in accordance with the 
development of the child's ability. 
 
1. Perhatikan diagram berikut! 
 
 
 
 
 
 
 
 
 
 
 
Selisih pengunjung perpustakaan pada hari 
Selasa dan Senin ada …. 
A. 15 orang 
B. 20 orang 
C. 25 orang 
D. 30 orang 
1. Perhatikan diagram berikut! 
 
 
 
 
 
 
 
 
 
 
 
Pengunjung perpustakaan pada hari Selasa 
ada …. 
A. 15 orang 
B. 25 orang 
C. 35 orang 
D. 45 orang 
Figure 10. 
Simplification of task 
 
b. Tests oral and Perfomance 
 
Figure 11. Tests oral 
Source: www.teacher.ab.ca 
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Fact  Alternative Solutions 
Children who have not been able 
to read and write fluently written 
hampered the work on the 
problems. 
 Oral tests or actions can be used to 
determine the ability of real 
children. 
Objective : Increase the odds of success 
Things to consider : Teachers need a separate time to do so. 
 
 
c. Jot down a list of assignments for students who can not write 
Fact  Alternative Solutions 
Children who are not yet fluent 
writing often erroneous and 
require a longer time while 
writing a list of tasks that the 
teacher written on the blackboard. 
 The task list can be replaced with a 
page marked with the folds edge of 
the paper or stick with Bantex (see 
photo). 
Objective : Simplify the task of accessing child 
 
Things to consider : This activity can make children write or hanging 
with the help of teachers, provision of specialized 
teaching to overcome the difficulties in writing 
needs to be designed. This activity will not improve 
the inability of students to write directly. 
 
 
3. Accommodation in terms of time demands and schedules 
a. Giving more time to work on 
Fact  Alternative Solutions 
Studentsalways lagged from his 
friends while doing their jobs. 
 1. Create a target date agreed 
2. Reduction of matter (quantity) 
3. Problem easy 
Objective : Increase your chances of student success 
Things to consider : a. In giving a target date, so that the child does not 
feel distinguished the general instructions given, 
eg: please children working within 15 minutes, 
if time is working on the question. 
b. Reduction matter needs to consider the 
representation of concepts that need to be 
present in every task. For example: to train 
students enough summation working 5 than 10 
questions with the same method. 
c. To simplify the matter needs to be adjusted to 
the initial capabilities possessed child. 
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 Figure 12. 
Accomodation and Modification time during finished the task (Source: ASB Hal. 79) 
 
b. Give pause to rest 
Fact  Alternative Solutions 
The child can not 
follow the rhythm of 
the specified time, so 
the kids were 
exhausted. 
 1. Give the child time to drink / pause every 15 
minutes 
2. Provide a more pleasant atmosphere so that 
the child does not feel tired eg ice breaking / 
game 
Objective : Increase your chances of student success 
 
Things to consider : At the time of the exam, giving special room. If 
no, the teacher gives a matter of its own that 
allows the child can do. 
 
“bagi yang 
sudah selesai 
kita akan 
mewarnai 
gambar” 
 
“Asyik, 
masih 
ditunggu.” 
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Figure 13. 
Give pause to rest 
 
4. Accommodation in a learning environment 
a. Placing students in order ahead 
Fact  Alternative Solutions 
Students who have difficulty 
learning in the classroom more 
often chose a seat in the back. It 
can be difficult for teachers to 
provide assistance. 
 1. Always approach child seats 
(although in the back) 
2. Placing the student comes out 
ahead. 
Objective : Teachers easily provide assistance 
Focusing the attention of the child 
 
Things to consider : If students are reluctant to sit in the front, the 
teacher does not need to be forced. Teachers can get 
around to approach the child. If the child is too 
large, can be placed in the front corner. 
 
“Anak-
anak sudah 
15 menit, 
waktunya 
untuk 
istirahat 
sejenak” 
 
Baik 
Bu, 
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 Figure 14. 
Accomodation and modification of Placing students in order ahead 
(Source: ASB Hal. 87) 
 
Students will be more easily noticed if you feel sitting at or near the front row. So 
that all students benefit from sitting in the front row, set benches forming a 
horseshoe or a semicircle, or set the turn of the seating at regular intervals. 
 
b. Placing students in a particular group 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 15. 
Heterogen placing 
“Iya, 
Bapak.” 
“Ari, dapat 
mengerti 
penjelasan 
dari bapak ?” 
 
21 
 
Fact  Alternative Solutions 
When working groups of children 
whose learning disabilities are less 
able to work together with other 
friends, more aloof, and passive. 
 Using a strategy of grouping 
students or cooperative learning 
strategies. 
Objective : Enlarge caring friends to help. 
 
Things to consider : a. Students are grouped with similar groups 
allowing for the ability to work together. The 
possibility of grouping students can be adapted 
to the material covered in the task group. 
b. Heterogeneous grouping can be done if the 
child has a clear role in the group, for example: 
the discussion of the frog life cycle role is to 
draw the life cycle of frogs or frog legs count 
the number in each phase. 
c. Homogeneous grouping, can be done if teachers 
want to provide intensive assistance to some 
children while other friends who do the work in 
their respective group. 
 
D. Evaluation 
At the end of the program, to evaluate the impact of learning on ABB 
accommodation (social interaction, motivation to learn in the classroom and academic 
achievement ABB). 
 
1. Motivation to learn 
Development of Observation Rating Scale for Children Learning Motivation 
No Factor Indicator 
Number 
Items 
1. Duration - The time it takes the child do chores 
 
1 
2. Frequency - The willingness of children to ask questions in class 
- The willingness of the child to argue in discussions  
2 
3 
 
Based on the table above, the instrument rating scale be developed as follows: 
 
Put √ mark on the numbers and information in accordance with the display when the 
child in the classroom observation. Specification: √ mark in the number 1 means the 
children do chores long and always ask for help. If there is additional information, 
write it on the remark column. 
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a. How a child's desire to work on the problems / tasks given in the classroom? 
name of 
child 
1 2 3 4 5 
Description 
Long 
without 
asking for 
help 
Old and ask 
for help 
 
Just in time 
without 
asking for 
help 
Timely and 
occasionally 
ask for help 
 
Faster 
independently 
 
...       
...       
...       
 
b. How a child's desire in doing the task? 
name of 
child 
1 2 3 4 5 
Description 
Do not want 
to do chores 
 
No 
immediate 
task though 
ordered 
 
Task after 
prompting 
 
Immediate 
tasks after 
prompting 
 
Immediate 
tasks 
without 
prompting 
 
...       
...       
...       
 
c. How a child's desire to ask during the learning process take place? 
name of 
child 
1 2 3 4 5 
Description 
Unwilling 
to ask even 
though 
requested 
 
Sometimes 
want to ask 
after being 
asked 
 
Just ask 
when 
prompted 
 
Sometimes 
ask 
unasked 
 
Always ask 
unasked 
 
...       
...       
...       
 
d. How a child's attention while learning? 
name of 
child 
1 2 3 4 5 
Description engrossed 
himself 
 
Only when 
reprimanded 
 
Only at the 
beginning 
 
Sometimes 
 
during 
learning 
 
...       
...       
...       
 
e. How children's participation during the discussion? 
name of 
child 
1 2 3 4 5 
Description 
Passive, 
preoccupied 
itself 
 
tend to be 
silent 
 
Occasionally 
argued when 
asked 
 
Occasionally 
argued 
without 
being asked 
 
active 
argues 
 
...       
...       
...       
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2. Social interaction 
The teacher asked the students: "Who are you going to play the rest later?". Then the 
students were asked to write in the paper three of his friends who will be selected. 
Visualization of the grouping can be seen in the following example: 
A pick B, but B does not choose A 
A pick C, and C choose A 
3. Academic Achievement 
Learning achievement can be determined by comparing the value of learning 
outcomes in homework, assignments, quizzes, and exams before to after the applied 
learning accommodations. 
 
E. Reflection Application Accommodation 
After the application of the property Mr. / Ms teachers can reflect on the learning process 
by completing the Appendix 2. 
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Appendix 1 
 
Table 1: 
Mapping Needs Accommodation Study 
1. Identity: 
Student's name : ......................... 
Class / Elementary School : ......................... 
Age : ......................... 
Gender : ......................... 
 
2. Difficulties observed: 
Difficulty Check 
Difficulty writing, reading starters    
Working on a long (over time)    
Attention easy switch    
Trouble understanding the material    
Low learning motivation, indirect tasks    
 
3. The accommodation selected: 
  Provisionof assistance in doing the task 
  interestinguse of tools 
  Peer tutor / peer 
  Assurancechild's attention before explaining the material 
  Repetition of material 
  Allowing children came out to receive any other additional learning 
  Writing task list for students who can not write 
  Creating homework and or tasks in accordance with the child's ability 
  Questiondirectly to students 
  Decreasein the number and level of difficulty 
  Provisionof assistance in doing the task 
  Reading matter 
  Giving a break to rest 
  Grantingadditional time to do the task 
  The provision of a separate examination  
  The placement of the child in the seat in front 
  Demand for parents / families to pay more attention to children's learning 
  ABB student placement at a particular group (according to ability) 
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Appendix 2 
 
Table 2: 
Reflection Learning Application Accommodation 
 
Day / Date : ......................... 
Clock : ......................... 
Lesson : ......................... 
Teacher name : ......................... 
 
No Accommodation Reaction ABK Reaction Friend Results Application Accommodation 
     
     
     
     
     
 
Obstacles encountered 
......................................................................................................................................................
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
 
Solutions conducted 
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
 
Reflection with the teachers 
......................................................................................................................................................
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
...................................................................................................................................................... 
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Appendix 3 
 
Identification and Assessment of Learning Disabilities Children 
(Adapted from TheNational Center for Learning Disabilities) 
 
Name of child : 
Classroom / School : 
 
Put a check mark (√) in the following behaviors are often seen in children in everyday 
life at school . 
 
Aspects and Behaviour often appear 
Sometimes 
 
Ever 
sometimes 
appears 
never 
appeared 
 
Coarse and Fine Motor Skills 
Looks awkward and clumsy, dropping, spilling or 
knocking with excessive     
Less can do games and activities that require eye-hand 
coordination (eg, piano, basketball, baseball).     
Have problems with buttons, hooks, snaps, zippers and 
difficulty learning to tie shoes 
    
Creating artwork immature for his age     
Showed poor ability to paint or write 'in line'     
Hold a pencil awkwardly, so that bad handwriting     
Have difficulty using small objects or objects that require 
precision (eg, Lego, puzzle pieces, tweezers, scissors) 
    
Dislike and avoid writing and drawing tasks     
Language 
Having trouble voice modulation (eg, too soft, too hard)     
Have trouble naming people or objects     
Have difficulty staying on topic     
The insertion of the words found in the conversation     
Difficulties recounted what he had just said     
Use language that is clear, precise, and have a limited 
vocabulary 
    
Indicate pronunciation slow and disjointed, uses a lot of 
insertion of the word (eg, er, um, and, you know, so)     
Use bad grammar or misuse of words in conversation     
Often one mentions the word     
Confused with words that sound similar from others     
Error insertion ('slip of the tongue') into 
conversation (for example, a rolling stone gathers no 
moths; he is the big statue) 
    
Have difficulty in rhyming     
Has a limited interest in a book or story     
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Aspects and Behaviour often appear 
Sometimes 
 
Ever 
sometimes 
appears 
never 
appeared 
 
Have difficulty understanding the instructions or directions     
Have difficulty understanding idioms, proverbs, everyday 
language, humor, and / or (note: take into account regional 
and cultural factors) 
    
Have difficulty with pragmatic skills (for example, to 
understand the relationship between speaker and listener, 
stay on topic, audience measuring the level of knowledge, 
make conclusions based on verbal and non-verbal speaker) 
    
Read 
Confused at the same letters and numbers     
Have difficulty recognizing and remembering 
word seen     
Often loses place while reading     
Confusing similar words that appear (for example, ----)     
Reverses the order of letters in words (eg, ---)     
Shows a weak memory for printed words     
Have difficulty learning to read a significant     
Having trouble naming letters     
Have problems in connecting letters and sounds, 
understand the differences between sounds in words or 
blending sounds into words 
    
Guessing foreign words rather than using the word 
analytical skills 
    
Reading slowly     
Replacing or out of the meaning of words when reading     
Has a weak retention on new vocabulary     
Dislike and avoid reading or are reluctant to read     
Written language 
Dislike and avoid writing and copying     
Show learning delays copy and write     
Write messy and incomplete, with many cross and removal     
Having trouble remembering the form of letters and 
numbers     
Often reverse letters, numbers and symbols     
Using evenly spaced between letters and words, and have 
difficulty staying 'on line'     
Copies are not accurate (for example, confuse similar-
looking letters and numbers)     
Bad spelling and inconsistent (for example, the same word 
appears in other different places in the same document)     
28 
 
Aspects and Behaviour often appear 
Sometimes 
 
Ever 
sometimes 
appears 
never 
appeared 
 
Have difficulty in correcting write the beginning and work 
amends     
Have difficulty preparing outline and organize written 
assignments     
Failed to develop ideas in writing so that the written work 
is incomplete and too short     
Express ideas written in an irregular fashion     
Mathematics 
Having trouble with simple calculations and 
correspondence one-to-one correspondence between the 
symbol and the number of items / objects 
    
Difficulty mastering knowledge of numbers (eg the 
introduction of number without counting)     
Have difficulties with learning and memorizing basic 
addition and subtraction facts     
Have difficulty learning on the principle of counting 
strategies (eg by 2, 5, 10, 100)     
Difficulties in rectifying the figures resulting calculation 
errors 
    
Have difficulty estimating (eg, quantity, value)     
Having trouble with comparison (for example, less than, 
greater than) 
    
Have difficulty telling time     
Having problems conceptualization of the passage of time     
Has difficulty counting quickly or make a calculation     
Have difficulty learning multiplication tables, formulas 
and rules 
    
Have difficulty interpreting graphs and charts     
Social and Emotional 
Do not take mood / feelings of others 
(for instance, might say the wrong thing at the wrong time)     
It may not feel or respond appropriately to tease     
Having trouble 'join in' and maintaining positive social 
status within the peer group     
Have difficulty with self control when frustrated     
The difficulty of dealing with the pressure groups, 
embarrassed and unforeseen challenges     
Having trouble setting goals realistic social     
Attention 
Has difficulty sustaining attention in tasks or play 
activities work 
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Aspects and Behaviour often appear 
Sometimes 
 
Ever 
sometimes 
appears 
never 
appeared 
 
Do not follow instructions and fails to finish school, duties, 
or duties in the workplace 
    
Has difficulty organizing tasks and activities     
Avoids, dislikes, or is reluctant to engage in tasks that 
require mental effort such as homework and organize work 
assignments 
    
Losing one thing consistently needed for the task / activity 
(eg, toys, school assignments, pencils, books, or tools) 
    
Easily distracted by outside influences     
Forgetful in daily activities / routine     
Other aspects 
Confused with the left and right     
Have difficulty direction; slow to learn his way around a 
new place; easily lost or confused in unfamiliar 
surroundings 
    
Find it difficult to judge the speed and distance 
(for example, it is difficult to play a particular game, 
driving a car) 
    
Difficulty reading graphs and maps     
Are irregular and difficult in planning     
Often loses things     
Slow to learn new games and puzzles primary     
Difficulty listening to and recording at the same time     
Perform tasks that are not consistent from one day to the 
next 
    
Difficulties simplify (apply) skills from one to the other 
situations 
    
 
Yogyakarta,.................................... 
 
 
 
(................................................) 
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BAGIAN I 
PENDAHULUAN 
 
Buku ini merupakan buku panduan bagi para guru Sekolah Dasar dalam 
memberikan akomodasi dan modifikasi pembelajaran terhadap Anak Learning 
Disabilities atau LD. Buku disusun berdasarkan hasil kajian literatur, studi 
lapangan, review para pakar, dan pengalaman praktisi pendidikan dalam 
menangani anak LD. Bagian pendahuluan dibahas mengenai: latar belakang 
masalah, tujuan dan manfaat akomodasi dan modifikasi pembelajaran terhadap 
anak LD; sistematika dan lingkup isi buku serta cara menggunakan buku ini. 
 
A. Latar Belakang Masalah 
Keberagaman dalam pendidikan merupakan fakta nyata namun 
kepedulian untuk memenuhi kebutuhan belajar masih terbilang minim. Anak 
dengan kemampuan di atas rata-rata maupun di bawah rata-rata merupakan 
gambaran sisi kanan dan kiri dari kurve keberagaman di kelas.  Mereka yang 
berada di atas rata-rata banyak dijumpai pada events bergengsi seperti 
olimpiade dan berbagai usaha pengembangan bakat yang menjadikan nama 
sekolah meningkat. Di sisi lain, mereka yang berprestasi rendah  seperti 
mengalami hambatan belajar,  belum mendapat perhatian yang serius, bahkan 
kadang dikeluarkan dari sekolah dan terpaksa berpindah-pindah sekolah. 
Fenomena ini menunjukkan ketidakseimbangan dan atau bahkan diskriminasi  
pendidikan dalam memberikan layanan terhadap semua anak. 
Terfokus pada layanan anak LD, buku panduan ini dilandasi dua 
permasalahan yang sering terjadi di Sekolah Dasar, 1) keberadaan anak LD 
yang selalu ditemukan di setiap SD dan sering menyulitkan guru dan 2) 
penanganan anak  berkesulitan belajar yang belum maksimal di SD. Temuan 
penelitian Pujaningsih dkk., pada tahun 2002 di kecamatan Berbah menemukan 
anak dengan kesulitan belajar sebesar 36% dengan rincian 12% diantaranya 
slow learner, 16% berkesulitan belajar spesifik (anak LD) dan 17% tunagrahita 
(mentally retarded). 
Keberadaan anak LD di kelas banyak memposisikan guru pada situasi 
yang sulit. Hal ini diperkuat oleh Cook et al. (2000) yang mengungkapkan 
bahwa guru menghadapi silema ketika ada anak yang memerlukan toleransi 
tertentu dalam hal pembelajaran. Latar belakang pendidikan yang tidak 
memberi bekal tentang penanganan anak berkebutuhan khusus tidak terkecuali 
tentang anak LD, menyebabkan hampir semua guru reguler di SD menghadapi 
permasalahan dalam menangani mereka. Selain itu, sumber-sumber informasi 
yang dapat membantu guru dalam menangani anak LD masih terbatas sehingga 
banyak berujung kepada pengabaian kebutuhan anak LD.  
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Buku panduan ini merupakan salah satu solusi dalam upaya penyediaan 
informasi yang diperlukan para guru SD berupa model penanganan anak LD 
berbasis akomodasi dan modifikasi pembelajaran dan secara tidak langsung 
sebagai bentuk peningkatan kualitas pembelajaran di kelas. Melalui buku 
panduan penerapan akomodasi dan modifikasi pembelajaran bagi anak LD 
maka guru dapat memberikan layanan pedagogik pada salah satu bentuk 
keberagaman siswa di SD.  
 
B. Tujuan dan Manfaat  
Tujuan dan manfaat akomodasi dan modifikasi pembelajaran bagi anak 
LD ini adalah sebagai berikut: 
1. Tujuan akomodasi dan modifikasi pembelajaran bagi anak LD, yakni: 
a. Membantu anak LD agar dapat memperoleh layanan pembelajaran 
sesuai dengan kondisi dan kebutuhannya, 
b. Membantu anak LD agar dapat mencapai standar minimal kompetensi 
belajar yang telah diterapkan, 
c. Membantu anak LD agar dapat meningkatkan prestasi belajar, 
d. Membantu anak LD memahami kondisi dirinya termasuk kelebihan dan 
kekurangannya, 
e. Membantu guru agar dapat menemukan pola pembelajaran yang sesuai 
dengan kondisi dan kebutuhan anak LD. 
2. Manfaat akomodasi dan modifikasi pembelajaran bagi anak LD antara lain 
sebagai berikut: 
a. Anak LD dapat memperoleh layanan pembelajaran sesuai dengan 
kondisi dan kebutuhannya, 
b. Anak LD dapat mencapai standar minimal kompetensi belajar yang 
telah diterapkan, 
c. Anak LD dapat meningkatkan prestasi belajar, 
d. Anak LD mampu memahami kondisi dirinya termasuk kelebihan dan 
kekurangannya, 
e. Guru dapat menemukan pola pembelajaran yang sesuai dengan kondisi 
dan kebutuhan anak LD. 
 
C. Sistematika dan Lingkup Isi Buku 
Sistematika buku panduan ini terdiri dari tiga bab, yaitu: Bagian I 
Pendahuluan, Bagian II Anak Learning Disabilities, serta Bagian III 
Akomodasi dan Modifikasi Pembelajaran bagi Anak LD. Lingkup isi buku 
panduan ini terdiri atas Bagian I yakni Pendahuluan yang berisi tentang latar 
belakang masalah, tujuan dan manfaat akomodasi dan modifikasi pembelajaran 
anak LD, sistematika dan lingkup isi buku, dan cara menggunakan buku ini. 
Bagian II yakni Anak Learning Disabilities terdiri dari memahami berbagai 
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kesulitan belajar pada berbagai kesulitan belajar pada anak, penyebab dan 
dampak kesulitan belajar. Bagian III yakni Akomodasi dan Modifikasi 
Pembelajaran bagi anak LD terdiri dari hakikat akomodasi dan modifikasi 
pembelajaran, strategi penentuan akomodasi dan modifikasi pembelajaran bagi 
anak LD, prosedur penerapan akomodasi dan modifikasi pembelajaran bagi 
anak LD, dan evaluasi. 
 
D. Cara Penggunaan Buku 
Seyogyanya buku ini bisa dibaca secara berurutan dari pendahuluan 
sampai akomodasi dan modifikasi pembelajaran bagi anak LD, dengan 
demikian para pengguna buku ini akan dapat memahami secara subtantif siapa 
yang dimaksud dengan anak LD, dampak dari kesulitan belajar, dan memahami 
bagaimana cara melakukan akomodasi dan modifikasi pembelajaran bagi 
mereka. Para pembaca/ penguna dapat memilih strategi dan prosedur dalam 
melakukan akomodasi dan modifikasi pembelajaran bagi anak berkesulitan, 
dan melakukan evaluasi hasil akomodasi dan modifikasi pembelajaran anak 
LD. 
Prosedur akomodasi dan modifikasi pembelajaran anak LD perlu diikuti 
secara berurutan, sebab jika tidak maka prosedur akomodasi dan modifikasi 
akan tidak optimal, karena tidak sesuai dengan kondisi dan kebutuhan anak 
LD.  
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BAGIAN II 
ANAK LEARNING DISABILITIES 
 
A. Memahami Berbagai Kesulitan Belajar Pada Anak 
Kesulitan belajar pada buku ini mencakup kesulitan belajar umum yang 
disebabkan oleh faktor internal dan eksternal. Seorang anak diketahui 
mempunyai kesulitan belajar biasanya karena prestasi akademiknya yang 
rendah. Beberapa perilaku yang sering mengarah pada kesulitan belajar di 
samping prestasi rendah antara lain, yakni: 
 
• Mengerjakan tugas melebihi waktu  
• Tidak langsung mengerjakan tugas 
• Perhatian tidak terfokus 
• Suka mengganggu teman 
• Perilaku menyimpang 
• Pasif 
• Sering tidak masuk sekolah/datang terlambat 
• Malas 
• Tidak mau membaca, tulis dan hitung 
 
Berbagai perilaku di atas menjadi 
dampak kesulitan belajar dan dijadikan acuan 
penentuan akomodasi dan modifikasi 
pembelajaran bagi anak LD. Perilaku tersebut 
dapat muncul karena berbagai penyebab, baik 
secara internal (faktor dari diri anak) maupun secara eksternal (faktor dari luar 
anak).  
 
B. Penyebab Kesulitan Belajar Spesifik 
Penyebab seorang anak mengalami ketidakmampuan belajar spesifik 
menurut Osman (Wardani, 1995) antara lain: 
1. Faktor Internal 
a. Kesenjangan Potensi (Inteligensi) dengan Prestasi  
Inteligensi anak LD banyak dilihat berada dalam kategori rerata 
ataupun bahkan di atas rerata normal. Meskipun demikian pada anak 
LD sering menunjukkan kesulitan dalam pemahaman materi, rentang 
memori yang terbatas, dan kemampuan analisis yang lemah. Hal 
tersebut banyak mengarah pada kemampuan kognitif yang lemah. 
Namun, tingkat inteligensi yang tinggi memang bukanlah jaminan 
keberhasilan seorang siswa untuk berhasil dalam pembelajaran, dan 
kadang ditemui kesenjangan yang nyata dengan prestasi belajarnya, dan 
ini banyak dikenal sebagai anak “underachiever”.  
Perilaku pada  anak LD: 
 Suka mengganggu teman 
 Perilaku menyimpang 
 Malas 
 Tidak masuk sekolah 
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b. Kesehatan 
Pada anak-anak yang mengalami gizi buruk, kurang gizi akan 
mempunyai kecenderungan motivasi bebelajar yang rendah, badannya 
lemah, kurang bersemangat dan sering mengantuk. Selain itu juga akan 
dapat menyebabkan perkembangan otak menjadi tidak maksimal. Ini 
terjadi bagi anak yang kurang protein.  
c. Tingkat keaktifan dan kemampuan memusatkan perhatian 
 
Gambar 1.  
Kurangnya pemusatan perhatian 
Anak yang mudah beralih perhatian 
pada benda atau hal di sekeliling 
akan terhambat dalam memahami 
materi. Kemampuan anak dalam 
memusatkan dan mempertahankan 
perhatian merupakan modal dasar 
keberhasilan dalam pembelajaran. 
Belajar memerlukan perhatian 
terfokus selama beberapa saat untuk 
berproses supaya memahami apa 
yang dipelajari. 
d. Fungsi Perseptual 
Anak yang mengalami permasalahan persepsi visual akan kesulitan 
melihat tulisan di papan tulis, demikian pula anak yang mengalami 
permasalahan persepsi auditori akan kesulitan memahami informasi 
lisan dan guru. 
e. Emosi 
Banyak disinyalir yang menyebabkan kesulitan belajar antara lain 
adalah rasa khawatir atau takut, tertekan, gugup, gelisah dan panik. 
Ketakutan untuk mencoba karena khawatir nanti gagal dan di olok-olok 
teman, takut dikira bodoh sehingga tidak mau bertanya, perasaan 
tertekan karena tuntutan dari orang tua menyebabkan siswa tidak 
maksimal dalam belajar. 
f. Ketidakmatangan atau kematangan yang terlambat  
Kematangan dibutuhkan dalam 
kesiapan seorang siswa dalam 
proses pembelajaran, misal: 
kemampuan membaca maupun 
menulis menuntutkematangan 
gerak motorik halus serta gerak 
bola mata, sehingga 
keterlambatan dalam kematangan 
hal tersebut dapat menghambat 
penguasaan siswa. 
 
Gambar 2.  
Ketidaksiapan belajar 
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Kematangan dibutuhkan dalam kesiapan seorang siswa dalam proses 
pembelajaran, misal: kemampuan membaca maupun menulis 
menuntutkematangan gerak motorik halus serta gerak bola mata, 
sehingga keterlambatan dalam kematangan hal tersebut dapat 
menghambat penguasaan siswa.  
 
2. Faktor Eksternal 
a. Guru memberi julukan “si lambat” atau “si pembuat onar”  
Julukan tersebut merupakan hal negatif yang kerap kali ditemui. Hal 
tersebut bukan hanya menyebabkan anak mempercayai penggilan itu 
tetapi juga menambah permasalahan yang sudah mereka alami. 
Penerimaan guru terhadap anak LD yang masih jarang dijumpai (Bryan, 
1997; Sale & Carey, 1995 dalam Pavri & Luftig, 2000). Pujian yang 
jarang dilakukan, harapan rendah, penolakan secara aktif, sering 
ditunjukkan kepada anak LD dibandingkan dengan anak tanpa kesulitan 
belajar. 
 
 
Gambar 3.  
Guru memberi julukan “si lambat” 
 
b. Perhatian orangtua 
Kebiasaan belajar yang tidak terkontrol di rumah karena perhatian 
orang tua yang kurang menyebabkan anak merasa sendiri menghadapi 
permasalahan akademiknya. Permasalahan ekomoni juga cenderung 
mengarah ke perhatian orang tua yang minim.  
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Gambar 4.  
Perhatian orangtua yang kurang 
 
Tak ada seorang anakpun yang memilih hidup terpencil; lahir dari 
keluarga miskin; hidup dengan orangtua yang tidak terpelajar atau 
orangtua yang tidak melihat pentingnya pendidikan; berbicara dengan 
bahasa yang lain dari media pembelajaran di sekolah; atau untuk 
menjadi anak rendah prestasinya di kelas. 
 
C. Dampak Kesulitan Belajar Spesifik 
Kesulitan belajar yang dialami oleh anak mengarah pada kegagalan 
yang sering dialami oleh anak tersebut. Kegagalan yang berulang dan tidak 
mendapat respon atau upaya perbaikan dapat mengarah pada hal-hal yang 
negatif, antara lain: 
1. Permasalahan emosi 
Kegagalan menyebabkan anak sedih dan ekspresi kesedihan yang 
dipendam dapat mengarah ke kepribadiaan yang tertutup. Upaya-upaya 
yang dilakukan anak untuk keluar dari lingkungan kegagalannya 
membutuhkan motivasi yang luar biasa dan apabila motivasi tersebut 
tidak selalu dibangkitkan maka anak mudah putus asa dan enggan 
mencoba. Kemarahan dan penyesalan diri pada kegagalan yang dialami 
anak dapat menyebabkan anak tidak bahagia dan kurang percaya diri 
pada apa yang dilakukannya. 
2. Adaptasi yang kurang tepat 
Kegagalan yang sering dialami oleh anak LD mengarah pada perilaku 
adaptsi yang salah (Licht dalam Smith, 1998). Beberapa anak 
mempunyai kemampuan rendah dalam hal inisiatif dan membangun 
hubungan pertemanan dan memaknai tanda-tanda sosial secara tepat. 
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Mereka sering bersikap agresif dan mempunyai perilaku negatif secara 
verbal maupun non verbal dan juga merusak atau menarik diri. 
3. Interaksi sosial yang terbatas 
Anak dengan prestasi rendah mempunyai kecenderungan dikucilkan 
oleh teman-temannya. Keterbatasan hubungan pertemanan tersebut 
menyebabkan anak merasa sepi. Ia juga tidak mempunyai kesempatan 
mengembangkan kemampuan adaptasi sosial sehingga sulit 
membangun hubungan pertemanan.  
 
Gambar 5. 
Interaksi sosial yang terbatas 
 
“Anak-anak miskin diakui sebagai suatu aset karena kehadiran mereka 
memberikan tantangan bagi komunitas sekolah untuk hidup dengan 
praduga nilai yang berbasiskan martabat manusia dan bukan pada uang 
dan kepemilikan. Anak-anak miskin diterima di sekolah ini dan 
diperlukan dengan rasa hormat yang sama seperti kepada yang lainnya. 
(Kepala Sekolah, Loretto, Sealdah, Kolkata, India). 
 
D. Identifikasi Anak Learning Disabilities 
Bapak/ Ibu guru dapat mengamati beberapa kesulitan yang dihadapi 
siswa dan menuliskan nama anak pada tabel berikut: 
Tabel 1. Identifikasi siswa berkesulitan belajar 
Kesulitan pada bidang Nama Anak 
Kesulitan menulis, membaca permulaan  
Mengerjakan soal lama (melebihi waktu)  
Perhatian mudah beralih  
Kesulitan memahami materi  
Motivasi belajar rendah  
Tidak langsung mengerjakan tugas  
Kurang konsentrasi  
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Untuk anak-anak di atas dapat ditangani dengan akomodasi dan modifiksi 
pembelajaran di halaman selanjutnya. 
 
Keyakinan guru akan potensi manusia dan kemampuan semua anak untuk 
belajar dan berprestasi merupakan suatu hal penting diperhatikan. Aspek-aspek 
teladan mental guru berdampak bedar terhadap iklim belajar dan pemikiran 
pelajar yang diciptakan guru. Guru harus memahami bahwa perasaan dan sikap 
siswa akan terlibat dan berpengaruh kuat pada proses belajarnya (Caine dan 
Caine, 1977, hal.124). 
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BAGIAN III 
AKOMODASI DAN MODIFIKASI PEMBELAJARAN BAGI ANAK 
LEARNING DISABILITIES 
 
A. Hakikat Akomodasi dan Modifikasi Pembelajaran 
Pengertian akomodasi pembelajaran (Lerner & Kline, 2006) adalah 
penyesuaian dan modifikasi program pendidikan untuk memenuhi kebutuhan 
anak dengan kebutuhan khusus. Akomodasi pembelajaran merupakan 
penyesuaian dan modifikasi program pendidikan untuk memenuhi kebutuhan 
anak, modifikasi dan penyesuaian tersebut mengacu prinsip keberhasilan yang 
disegerakan dan menghindari hal-hal yang dapat menyebabkan kegagalan pada 
anak. Dengan mengacu prinsip tersebut, maka modifikasi dan penyesuaian 
tersebut dapat dilakukan dalam 4 aspek, yaitu: 
1. Materi dan cara mengajaran 
2. Tugas dan penilaian di kelas 
3. Tuntutan waktu dan penjadwalan 
4. Lingkungan belajar (Heyden, 2004) 
Penjabaran singkat dari masing-masing akomodasi dan modifikasi 
pembelajaran adalah sebagai berikut: 
Tabel 2. Aspek dan Bentuk Akomodasi dan Modifikasi Pembelajaran 
Aspek Akomodasi 
dan Modifikasi 
Pembelajaran 
Bentuk Akomodasi dan Modifikasi Pembelajaran 
Materi dan cara 
pengajaran 
a. Memastikan perhatian anak ke guru sebelum 
menjelaskan materi 
b. Memberikan pengulangan dalam menjelaskan 
suatu materi 
c. Mendorong teman lain untuk membantu anak 
dalam menjelaskan meteri 
d. Memperbolehkan penggunaan alat bantu 
(komputer, kalkulator, perekam suara) 
e. Memberikan bantuan lebih sering saat proses 
pembelajaran 
f. Mempergunakan buku dan sumber belajar lain 
yang lebih mudah 
 
Tugas dan 
penilaian di kelas 
 
a. Memberikan tugas lebih sedikit dan lebih mudah 
dari pada teman yang lain 
b. Tes lisan maupun performance 
c. Menuliskan daftar tugas bagi siswa yang belum 
bisa menulis 
d. Membuat PR yang sesuai dengan kemampuan 
anak daripada teman-teman 
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Tuntutan waktu 
dan penjadwalan 
a. Memberikan waktu lebih banyak untuk 
mengerjakan tugas 
b. Memberikan jeda untuk istirahat 
 
Lingkungan belajar a. Menempatkan siswa di urutan depan 
b. Menempatkan siswa pada kelompok tertentu 
(setara dengan kemampuan mereka) 
c. Menyediakan tempat ujian/ ulangan terpisah bagi 
anak dengan perhatian terbatas 
d. Dalam ujian perlu pendampingan  
 
 
Penerapan akomodasi dan modifikasi pembelajaran disesuaikan dengan 
kebutuhan anak. Oleh karena itu perlu dipetakan perilaku yang mengarah pada 
kesulitan belajar. Lampiran 1 dapat dipergunakan untuk memetakan anak-anak 
yang mengalami permasalahan belajar di kelas. 
 
B. Strategi Penentuan Akomodasi dan Modifikasi Pembelajaran 
Akomodasi dan modifikasi pembelajaran yang akan dilakukan oleh 
guru dapat disesuaikan dengan situasi dan kondisi di kelas masing-masing. 
Berikut penjabaran dari akomodasi dan modifikasi  pembelajaran yang dapat 
diterapkan di kelas ditinjau dari kesulitan belajar yang dialami oleh anak. 
Tabel 3. Bentuk Kesulitan Belajar dan Akomodasi dan Modifikasi 
Pembelajaran 
No Kesulitan Belajar Anak Akomodasi dan Modifikasi Pembelajaran 
1 Kesulitan menulis, 
membaca 
permulaan 
Membacakan soal 
Menuliskan daftar tugas bagi siswa yang belum 
bisa menulis 
Peer tutor (tutor sebaya) 
Memperbolehkan anak keluar untuk menerima 
pelajaran tambahan lain 
2 Mengerjakan soal 
lama (melebihi 
waktu) 
Tambahan jam dan pendampingan 
Memperbolehkan penggunaan alat bantu 
Penurunan jumlah dan tingkat kesulitan 
Pemberian waktu tambahan untuk mengerjakan 
tugas 
3 Perhatian mudah 
beralih 
Memanggil nama anak saat menyampaikan 
materi 
Menampilkan peraga yang menarik 
Menempatkan anak di ruangan terpisah saat 
ujian/ ulangan 
Pemastian perhatian anak sebelum menjelaskan 
materi 
4 Kesulitan Peer tutor 
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memahami materi Pengulangan materi 
Membuat PR dan atau tugas yang sesuai dengan 
kemampuan anak 
Penggunaan alat bantu (komputer, kalkulator, 
tape recorder) 
Pemberian jeda untuk istirahat 
5 Motivasi belajar 
rendah 
Menurunkan tingkat kesulitan materi maupun 
tugas/PR 
Menggunakan sumber belajar yang sesuai 
dengan kebutuhan anak dan bervariasi 
Pemberian bantuan lebih sering saat proses 
pembelajaran 
6 Tidak langsung 
mengerjakan tugas 
Pengulangan instruksi 
Pertanyaan langsung ke siswa 
Pemberian bantuan dalam mengerjakan tugas 
7 Suka mengganggu 
teman 
Penempatan anak pada tempat duduk di depan. 
Penempatan siswa anak LD pada kelompok 
tertentu (sesuai dengan kemampuan) 
Pemberian tempat ujian terpisah 
8 Pasif Penggunaan alat bantu yang menarik 
Pemberian bantuan dalam mengerjakan tugas 
Penggunaan tutor sebaya 
9 Sering tidak masuk 
sekolah/ datang 
terlambat (karena 
malas) 
Permintaan terhadap orangtua/ keluarga: 
1. Agar lebih memperhatikan belajar anak 
2. Memberikan dorongan agar anak mau 
belajar 
 
Untuk kesulitan belajar 1-6 terdapat perlakuan yang dapat diterapkan 
pada setiap kasus, antara lain: 
1. Menempatkan anak di depan, tujuannya untuk mempermudah interaksi 
antara guru dan anak. 
2. Menempatkan anak pada kelompok yang homogen (setara kemampuannya) 
agar mempermudah guru memberikan bantuan. Namun, pengelompokan 
heterogen juga dianjurkan untuk materi-materi yang memungkinkan 
terjadinya kerjasama (peer tutor) antar teman. 
 
Guru-guru yang hebat percaya akan kekuatan kaizen, konsep yang dianut 
banyak orang jepang: perbaikan yang kecil, tampak tak berarti, 
berkesinambungan, dan tanpa henti. 
 
C. Prosedur Penerapan Akomodasi dan Modifikasi Pembelajaran 
Penerapan akomodasi dan modifikasi pembelajaran terkadang 
mengalami hambatan. Berikut ini tips praktis untuk menerapkannya di kelas:  
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1. Akomodasi dan modifikasi dalam hal materi dan cara pengajaran 
a. Memastikan perhatian anak ke guru 
Fakta  Alternatif Solusi 
Saat pelajaran, siswa sering 
tampak melamun (mata tidak 
mengarah ke guru) atau asyik 
dengan aktivitas lain 
 
 1. Intonasi suara diubah 
2. Panggil nama anak 
3. Bertanya langsung ke 
anak 
4. Mendekat ke arah anak 
 
Tujuan 
 
: Agar perhatian terfokus 
Hal yang perlu 
diperhatikan 
: Pada saat guru memanggil nama anak 
kadang teman lain memandang siswa 
yang dipanggil sehingga ia malu. Pada 
saar guru bertanya dan siswa menjawab 
salah, ia akan merasa malu di depan 
teman-temannya. Untuk menghindari hal 
tersebut maka pastikan pertanyaan dapat 
dijawab oleh siswa dan panggilan nama 
anak ketika dengan perubahan intonasi 
suara ia belum juga fokus kepada guru. 
 
 
Latihan pembukaan untuk arahan 
Latihan pembukaan ini dapat diucapkan oleh guru untuk meningkatkan 
kelancaran dan keefektifan arahan: 
• “Dalam 60 detik ......................” 
• “Berhenti dahulu” 
• “Sebentar lagi kalian akan mendapat kesempatan untuk 
..................” 
• “Berdirilah (buat tubuh dan suara anda kongruen dengan 
kenyataan)” 
• “Saat musik berbunyi ....................” 
• “Kalau ibu bilang mulai ......................” 
• “Semuanya melihat ke atas, melihat ke bawah, melihat ke depan, 
dan bertepuk tangan” 
• “Kalian punya waktu dua menit untuk ....................” 
• “Silahkan dibungkus ....... dan berterimakasihlah pada pasangan 
kalian” 
• “Kalian pasti tertarik mengetahui yang berikut” 
• “Ada tiga hal yang perlu diketahui untuk kesuksesan kalian dalam 
tugas ini” 
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b. Memberikan pengulangan dalam menjelaskan suatu materi 
Fakta  Alternatif Solusi 
Anak LD 
mudah lupa 
dengan 
pelajaran yang 
dipelajari 
 
: Guru perlu dengan sabar memberikan 
pengulangan. Pengulangan juga dapat dilakukan 
saat proses maupun di luar jam belajar 
mengajar. Pengulangan materi perlu berpijak 
pada kemampuan yang dimiliki anak 
sebelumnya. 
 
Tujuan : Meningkatkan pemahaman materi pada anak  
 
Hal yang perlu 
diperhatikan 
: Bila dilakukan secara klasikal maka teman yang 
lain dapat menjadi bosan dan memerlukan 
waktu tersendiri bila dilakukan secara 
individual. Pengulangan secara klasikal dapat 
dilakukan di luar jam pelajaran (sebelum 
maupun sesudah pembelajaran) atau pada saat 
proses belajar mengajar dengan menghampiri 
anak. 
 
 
c. Mendorong teman lain untuk membantu anak 
Fakta  Alternatif Solusi 
Suatu kelas kadang ditemukan 
banyak anak yang memerlukan 
pendampingan belajar lebih 
banyak. Teman sebaya dapat 
membantu guru melakukannya. 
Seringkali dijumpai anak LD 
duduk satu meja dengan anak 
yang mengalami masalah 
serupa. Pada saat mereka 
mengalami kesulitan maka 
tidak dapat saling membantu 
satu sama lain. Mengubah 
pasangan teman satu meja 
dengan tutor yang dipilih guru 
kadang tidak mudah. 
Penolakan dari si anak maupun 
teman sering terjadi. 
 
 Peer tutor dapat dilakukan 
dengan: 
1. Tutor dapat diawali dari 
teman yang terdekat 
dengan anak, selanjutnya 
dapat bergilir oleh teman 
yang lainnya. 
2. Sebelum menjadi tutor, 
guru perlu memberikan 
pengarahan terlebih dahulu 
(seperti tidak langsung 
memberikan jawaban). 
3. Setelah selesai menjadi 
tutor, guru dapat bertanya 
pada tutor mengenai 
pengalaman yang 
diperoleh sebagai tutor. 
Tujuan : Anak mampu mengerjakan soal sesuai target 
Hal yang perlu 
diperhatikan 
: Tutor sebaya dapat dilakukan pada saat 
mengerjakan latihan soal, membacakan soal 
bagi siswa yang masih memiliki kesulitan 
membaca. 
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Gambar 6.  
Penerapan Peer tutor  
 
Guru perlu mempersiapkan hal-hal yang perlu diajarkan oleh tutor 
dan memastikan tutor menguasi hal tersebut. Penjelasan yang jelas 
oleh guru dapat memudahkan tutor mengajarkan sesuatu hal pada 
temannya dengan lebih rinci. Tutor sebaiknya dari sesama jenis untuk 
memudahkan interaksi dan dilakukan 2-3 kali dalam seminggu. 
Semua teman dapat bergantian menjadi tutor dan merasakan 
membantu teman dalam kesulitan. 
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d. Memperbolehkan penggunaan alat bantu (komputer, kalkulator, 
perekam suara) 
Fakta  Alternatif Solusi 
Beberapa anak mengalami 
kesulitan saat menulis maupun 
menghitung, kehilangan huruf, 
proses penghitungan yang tidak 
teliti. Bagi anak yang sangat 
sering kehilangan huruf, ia 
dapat dibantu dengan 
komputer yang secara otomatis 
memperbaiki kesalahan eja. 
Bagi anak yang tidak teliti 
dalam proses menghitung, 
maka kalkulator dapat 
membantu anak untuk tidak 
terjebak pada proses 
penghitungan yang rumit. 
 
 1. Diberlakukan aturan yang 
jelas (misal: tidak 
dipergunakan pada saat 
ujian). 
2. Guru memberi 
pemahaman tentang 
kebutuhan anak yang 
berbeda. 
3. Secara berkelanjutan tetap 
mengajarkan menghitung 
dengan metode retrieval 
(di luar kepala) untuk 
mengurangi 
ketergantungan pada 
kalkulator. 
Tujuan : Memperbesar peluang berhasil siswa 
 
Hal yang perlu 
diperhatikan 
: Daya dukung sarana dan prasarana sekolah 
yang kurang memadai dapat dibicarakan 
bersama dengan komite sekolah. Rasa iri dari 
teman lain dapat dihindari dengan memberikan 
penjelasan sebelum kebijakan ini dilakukan. 
 
 
 
Gambar 7.  
Penggunaan alat bantu 
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e. Memberikan bantuan lebih sering saat proses pembelajaran 
Fakta  Alternatif Solusi 
Anak dengan berkesulitan 
belajar sering mengalami 
kesulitan saat 
mengerjakan soal latihan. 
Tidak segera mulai 
mengerjakan, tidak 
menyelesaikan tugas 
karena merasa kesulitan 
dan tidak bertanya. 
 Guru perlu mewaspadai perilaku 
siswa yang membutuhkan bantuan 
guru, misal: tengak-tengok kepala, 
melamun, memandang teman. Bila 
anak terlihat tidak fokus pada tugas 
maka guru dapat menghampiri dan 
memberikan bantuan dengan 
kesulitan yang dialami anak. bila 
anak hanya diam, cek hasil 
pekerjaannya. 
 
Tujuan : Pemahaman anak meningkat 
 
Hal yang perlu 
diperhatikan 
: a. Bila guru sering bersama salah satu siswa, 
kadang anak yang lain merasa iri. Sejak awal 
guru dapat menanamkan pemahaman bahwa 
pendampingan belajar disesuaikan dengan 
tingkat kebutuhan anak. 
b. Bila siswa menjadi tergantung pada bantuan 
guru, buatlah target individu. 
 
 
 
Gambar 8. 
Pemberian bantuan 
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f. Mempergunakan buku dan sumber belajar lain yang lebih mudah 
Fakta  Alternatif Solusi 
Pada anak dengan kemampuan 
akademik yang jauh di bawah 
rata-rata memerlukan materi 
dan sumber belajar yang 
disesuaikan dengan kebutuhan 
dan kemampuannya. 
 
 Memberikan buku dan 
sumber belajar yang lebih 
mudah dapat memperbesar 
peluang keberhasilan anak 
sehingga motivasi belajar 
terjaga. 
Tujuan : Meningkatkan pemahaman & motivasi belajar anak 
 
Hal yang 
perlu 
diperhatikan 
: Pemberian materi yang berbeda (lebih mudah) 
dapat menjadikan teman yang lain iri, guru dapat 
memberikan pemahaman tentang keberagaman 
kebutuhan dan pemenuhan yang berbeda pada 
masing-masing anak 
 
Alat pernapasan pada hewan 
Berikut beberapa jenis hewan dan alat pernapasannya: 
    Burung = Burung bernapas dengan paru-paru. Burung juga mempunyai alat pernapasan yang disebut pundi-pundi 
(kantong) udara. Udara pernapasan berasal dari udara yang tersimpan di dalam pundi-pundi udara. Proses pernapasan pada 
burung : Udara masuk melalui hidung ke tenggorokan  ke pundi udara  paru-paru.   
    Reftil (hewan melata) = Reftil bernapas dengan paru-paru. Contohnya ular, buaya, kadal, cecak, dan biawak. Pada saat 
menyelam, buaya menutup lubang hidungnya agar air tidak masuk ke dalam paru-paru.  
    Amfibi = Hewan amfibi adalah hewan yang hidup di dua alam. Contohnya katak. Ketika katak berbentuk berudu ( 
kecebong) dan hidup di air, berudu bernapas menggunakan insang. Setelah menjadi katak dewasa,bernapas dengan paru-
paru dan kulit.   
    Ikan = Ikan bernapas dengan insang. Insang ikan berjumlah empat pasang. Pertukaran udara terjadi pada lembaran insang. 
Ikan yang hidup di lumpur seperti lele, gurami, dan gabus mempunyai lipatan-lipatan pada insang. Lipatan-lipatan pada 
insang itu disebut labirin. 
    Serangga = Serangga bernapas dengan trakea. Trakea adalah pembuluh-pembuluh halus yang bercabang yang memenuhi 
seluruh bagian tubuh serangga dan bermuara pada stigma. Stigma adalah lubang yang terletak pada sisi tubuh bagian 
kanan dan kiri yang berfungsi sebagai jalan masuk dan keluarnya udara. Serangga contohnya nyamuk, belalang, lalat, 
rayap, dan kupu-kupu. 
     Cacing = Cacing tanah bernapas melalui permukaan tubuhnya. Kulit cacing tanah yang tipis menghasilkan lender. Cacing 
tanah dapat menyerap oksigen dan mengeluarkan karbon dioksida secara langsung melalui permukaan kulit. Cacing tanah 
hidupdi tempat yang lembab dan basah agar proses pernapasan dapat berlangsung dengan baik.   
    Mamalia = Hewan mamalia adalah hewan yang menyusui anaknya. Contohnya kucing, kerbau, harimau, kambing, sapi, 
gajah, kelinci, tikus, paus, dan lumba-lumba. Mamalia bernapas dengan paru-paru 
 
 
 
Gambar 9. Penyederhanaan materi dengan teknik belajar mind mapping 
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2. Akomodasi dan modifikasi dalam tugas dan penilaian di kelas 
a. Memberikan tugas lebih sedikit/ lebih mudah daripada siswa lain 
Fakta  Alternatif Solusi 
Pada anak dengan 
kemampuan akademik yang 
jauh di bawah rata-rata 
pemberian soal dalam jumlah 
di atas 5 membutuhkan waktu 
yang lebih lama dan 
memberikan tekanan 
psikologis yang lebih besar.   
 
 Pemberian tugas yang lebih 
sedikit dapat memperbesar 
peluang anak berhasil. Jumlah 
pengurangan soal dapat 
ditentukan pada jumlah berapa 
anak berhasil mengerjakan 
dengan waktu yang sama dengan 
teman yang lain. 
 
Tujuan : Memperbesar peluang berhasil 
 
Hal yang perlu 
diperhatikan 
: Siswa yang lain iri dapat diantisipasi dengan 
strategi instruksi soal, contoh: kerjakan 5 soal, 
bila sudah selesai dapat mengerjakan soal 
berikutnya. Soal dengan tingkat kesulitan yang 
lebih mudah memerlukan waktu tersendiri untuk 
membuatnya. Materi-materi di kelas sebelumnya 
dapat menjadi alternatif penurunan tingkat 
kesulitan soal. Keberhasilan anak yang sudah 
dicapai sehingga dinaikkan tingkat kualitas 
maupun kuantitas soal sesuai dengan 
perkembangan kemampuan anak. 
 
1. Perhatikan diagram berikut! 
 
 
 
 
 
 
 
 
 
 
 
Selisih pengunjung perpustakaan pada hari 
Selasa dan Senin ada …. 
A. 15 orang 
B. 20 orang 
C. 25 orang 
D. 30 orang 
1. Perhatikan diagram berikut! 
 
 
 
 
 
 
 
 
 
 
 
Pengunjung perpustakaan pada hari Selasa 
ada …. 
A. 15 orang 
B. 25 orang 
C. 35 orang 
D. 45 orang 
Gambar 10. 
Penyederhanaan soal 
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b. Tes lisan maupun perfomance 
 
Gambar 11. Tes lisan. 
Sumber: www.teachers.ab.ca 
 
Fakta  Alternatif Solusi 
Anak yang belum mampu 
membaca maupun menulis 
dengan lancar terhambat 
dalam mengerjakan soal 
tertulis. 
 
 Tes lisan atau perbuatan dapat 
digunakan untuk  mengetahui 
kemampuan anak yang 
sebenarnya. 
Tujuan : Memperbesar peluang berhasil 
 
Hal yang perlu 
diperhatikan 
: Guru memerlukan waktu tersendiri untuk 
melakukannya. 
 
 
c. Menuliskan daftar tugas bagi siswa yang belum bisa menulis 
Fakta  Alternatif Solusi 
Anak yang belum lancar 
menulis sering keliru dan 
membutuhkan waktu lebih 
lama saat menulis daftar tugas 
yang ditulis guru di papan tulis. 
 
 Daftar tugas dapat diganti 
dengan menandai halaman 
dengan lipatan ujung kertas 
atau menempel dengan bantex. 
Tujuan : Mempermudah anak mengakses tugas 
 
Hal yang perlu 
diperhatikan 
: Aktivitas ini dapat menjadikan anak menulis 
atau tergantung dengan bantuan guru, pemberian 
pengajaran khusus untuk mengatasi kesulitan 
dalam menulis perlu dirancang. Aktivitas ini 
tidak akan memperbaiki ketidakmampuan siswa 
dalam menulis secara langsung. 
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 3. Akomodasi dan modifikasi dalam hal tuntutan waktu dan jadwal 
a. Memberikan waktu lebih banyak untuk mengerjakan  
 
Gambar 12. 
Akomodasi dan Modifikasi waktu dalam penyelesaian soal (Sumber: 
ASB Hal. 79) 
 
Fakta  Alternatif Solusi 
Siswa mengerjakan 
tugas yang tertinggal 
dari teman-temannya. 
 1. Membuat kesepakatan target waktu 
2. Pengurangan soal (kuantitas) 
3. Soal dipermudah 
4. Pemberian waktu tambahan 
 
Tujuan : Memperbesar peluang keberhasilan siswa 
 
Hal yang perlu 
diperhatikan 
: a. Dalam memberi target waktu, agar anak tidak 
merasa dibedakan maka diberi instruksi 
secara umum, misal: silahkan anak-anak 
mengerjakan dalam waktu 15 menit, jika 
waktu lebih kerjakan soal selanjutnya. 
b. Pengurangan soal perlu memperhatikan 
keterwakilan konsep yang perlu ada dalam 
setiap tugas. Misal: untuk berlatih 
penjumlahan siswa cukup mengerjakan 5 
daripada 10 soal dengan metode yang sama. 
c. Untuk mempermudah soal perlu disesuaikan 
dengan kemampuan awal yang dimiliki anak. 
 
“bagi yang 
sudah selesai 
kita akan 
mewarnai 
gambar” 
 
“Asyik, 
masih 
ditunggu.” 
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b. Memberikan jeda untuk istirahat 
 
Gambar 13. 
Pemberian jeda untuk istirahat 
 
Fakta  Alternatif Solusi 
Anak tidak bisa mengikuti 
irama waktu yang 
ditentukan, sehingga anak 
kelelahan. 
 1. Memberi waktu anak untuk 
minum/ jeda setiap 15 menit 
2. Memberikan suasana yang lebih 
menyenangkan sehingga anak 
tidak terasa lelah misal ice 
breaking/ permainan 
 
Tujuan : Memperbesar peluang keberhasilan siswa 
 
Hal yang perlu 
diperhatikan 
: Pada saat ujian, memberi ruang khusus. Jika 
tidak ada, guru memberi soal tersendiri yang 
memungkinkan anak bisa mengerjakan. 
Pemberian sapaan untuk anak dan menanyakan  
 
 
  
“Anak-
anak sudah 
15 menit, 
waktunya 
untuk 
istirahat 
sejenak” 
 
Baik 
Bu, 
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4. Akomodasi dan modifikasi dalam hal lingkungan belajar 
a. Menempatkan siswa di urutan depan 
 
Gambar 14. 
Akomodasi dan modifikasi penempatan anak LD di urutan depan 
(Sumber: ASB Hal. 87) 
 
Fakta  Alternatif Solusi 
Siswa yang mengalami kesulitan 
belajar di dalam kelas lebih 
sering memilih tempat duduk di 
belakang. Hal tersebut dapat 
mempersulit guru dalam 
memberikan bantuan. 
 
 1. Senantiasa menghampiri 
tempat duduk anak 
(meskipun di belakang) 
2. Menempatkan siswa 
diurutan depan. 
Tujuan : Guru mudah memberikan bantuan 
Memfokuskan perhatian anak 
 
Hal yang perlu 
diperhatikan 
: Bila siswa enggan duduk di depan, guru tidak 
perlu memaksa. Guru dapat berkeliling untuk 
menghampiri anak. Bila anak terlalu besar, dapat 
ditempatkan di pojok depan. 
 
 
Siswa akan lebih mudah memperhatikan jika merasa duduk di 
dekat atau barisan depan. Agar semua siswa mendapat 
keuntungan dari duduk di barisan depan, aturlah bangku-bangku 
membentuk tapal kuda atau setengah lingkaran, atau atur 
pergantian tempat duduk secara berkala. 
“Iya, 
Bapak.” 
“Ari, dapat 
mengerti 
penjelasan 
dari bapak ?” 
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b. Menempatkan siswa pada kelompok tertentu 
 
Gambar 15. 
Pengelompokan heterogen 
 
Fakta  Alternatif Solusi 
Saat bekerja kelompok ABB 
kurang bisa bekerja sama 
dengan teman lain, lebih suka 
menyendiri, dan pasif. 
 
 Menggunakan strategi 
pengelompokkan siswa atau 
strategi cooperative learning. 
Tujuan : Memperbesar kepedulian teman-temannya untuk 
membantu. 
 
Hal yang 
perlu 
diperhatikan 
: a. Siswa dikelompokkan dengan teman yang 
setara kemampuannya, sehingga 
memungkinkan untuk bekerja sama. 
Pengelompokkan siswa dapat disesuaikan 
dengan materi yang dibahas dalam tugas 
kelompok. 
b. Pengelompokkan heterogen dapat dilakukan 
apabila anak mempunyai peran yang jelas 
dalam kelompoknya, misalnya: pembahasan 
benda-benda di sekitar kelas, ABB diberikan 
menggambar pintu.  
c. Pengelompokkan homogen, dapat dilakukan 
apabila guru ingin memberikan bantuan 
intensif pada beberapa ABB, sementara teman 
yang lain mengerjakan tugas dikelompoknya 
masing-masing. 
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D. Evaluasi Dampak Penerapan Akomodasi dan Modifikasi Pembelajaran 
Pada akhir program, dilakukan evaluasi terhadap dampak penerapan 
akomodasi dan modifikasi pembelajaran pada anak LD (interaksi sosial, 
motivasi belajar di kelas dan prestasi akademik anak LD). 
1. Motivasi belajar 
Tabel 4. Pengembangan Rating Scale Observasi Motivasi Belajar Anak  
No Faktor Indikator Nomor Item 
1. Durasi - Waktu yang diperlukan anak mengerjakan 
tugas 
 
1 
2. Frekuensi - Kemauan anak untuk bertanya di kelas 
- Kemauan anak untuk berpendapat dalam 
diskusi 
 
2 
3 
 
Berdasarkan tabel di atas, maka instrumen berupa rating scale 
dikembangkan sebagai berikut: 
 
Bubuhkan tanda √ pada nomor dan keterangan yang sesuai dengan tampilan 
anak di kelas saat observasi. Keterangan: Tanda √ pada nomor 1 berarti 
anak mengerjakan tugas lama dan selalu meminta bantuan. Apabila ada 
keterangan tambahan, tuliskan di kolom keterangan. 
 
a. Bagaimana cara anak  dalam mengerjakan soal/ tugas yang diberikan 
di kelas ? 
Nama 
anak 
1 2 3 4 5 
Keterangan 
Lama 
tanpa 
meminta 
bantuan 
Lama 
dan 
meminta 
bantuan 
Tepat 
waktu 
tanpa 
meminta 
bantuan 
Tepat 
waktu dan 
sesekali 
meminta 
bantuan 
Lebih 
cepat 
secara 
mandiri 
...       
...       
...       
  
b. Bagaimana kemauan anak dalam mengerjakan tugas ? 
Nama 
anak 
1 2 3 4 5 
Keterang
an 
Tidak mau 
mengerjak
-an tugas 
Tidak 
segera 
mengerjak-
an tugas 
meskipun 
diminta 
Mengerjak-
an tugas 
setelah 
diminta 
Segera 
mengerjak-
an tugas 
setelah 
diminta 
Segera 
mengerjak-
an tugas 
tanpa 
diminta 
...       
...       
...       
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c. Bagaimana kemauan anak bertanya saat proses belajar mengajar 
berlangsung ? 
Nama anak 
1 2 3 4 5 
Keterangan 
Tidak 
mau 
bertanya 
meskipun 
diminta 
Kadang 
mau 
bertanya 
setelah 
diminta 
Hanya 
bertanya 
ketika 
diminta 
Kadang 
bertanya 
tanpa 
diminta 
Selalu 
bertanya 
tanpa 
diminta 
...       
...       
...       
 
d. Bagaimana perhatian anak saat pembelajaran ? 
Nama anak 
1 2 3 4 5 
Keterangan Asyik sendiri 
Hanya 
kalau 
ditegur 
Hanya 
di awal 
Kadang-
kadang 
Selama 
pembelajaran 
...       
...       
...       
 
e. Bagaimana partisipasi anak saat diskusi ? 
Nama 
anak 
1 2 3 4 5 
Keterangan 
Pasif, 
asyik 
sendiri 
Cenderung 
diam 
Sesekali 
berpendapat 
ketika 
ditanya 
Sesekali 
berpendapat 
tanpa 
diminta 
Aktif ber-
pendapat 
...       
...       
...       
 
2. Interaksi sosial 
Guru bertanya kepada siswa: “Dengan siapa kamu akan bermain pada 
istirahat nanti?”. Kemudian siswa diminta menuliskan di kertas 3 orang 
temannya yang akan dipilih. Visualisasi dari pengelompokkan dapat dilihat 
pada contoh berikut: 
A memilih B, tetapi B tidak memilih A 
A memilih C, dan C memilih A 
 
3. Prestasi Akademik 
Prestasi belajar dapat diketahui dengan membandingkan nilai hasil belajar 
pada PR, tugas, ulangan, dan ujian sebelum dengan setelah diterapkan 
akomodasi belajar. 
 
E. Refleksi Penerapan Akomodasi dan Modifikasi Pembelajaran 
Setelah penerapan akomodasi Bapak/ Ibu guru dapat merefleksikan proses 
pembelajaran dengan mengisi lampiran 2. 
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Lampiran 1 
 
Identifikasi dan Asesmen Anak Learning Disabilities 
(Adaptasi dari The National Center for Learning Disabilities) 
 
Nama anak  :  
Kelas/ Sekolah :  
 
Berilah tanda centang (  √  ) pada perilaku berikut yang sering tampak pada 
anak dalam keseharian di sekolah. 
 
Aspek dan Perilaku Sering muncul  
Kadang 
kadang 
Pernah 
muncul 
Tidak 
pernah 
muncul 
Ketrampilan Motorik Kasar dan Halus 
Tampak canggung dan  kikuk, menjatuhkan, 
menumpahkan, atau mengetuk dengan berlebihan     
Kurang dapat melakukan permainan dan aktivitas yang 
memerlukan koordinasi mata-tangan (misalnya, les 
piano, basket, bisbol).  
    
Memiliki masalah dengan tombol, kait, kancing, 
resleting dan kesulitan belajar untuk mengikat sepatu     
Menciptakan karya seni yang belum matang untuk 
usianya     
Menunjukkan kemampuan yang buruk untuk mewarnai 
atau menulis 'dalam garis'     
Memegang pensil dengan canggung, sehingga tulisan 
tangan buruk      
Mengalami kesulitan menggunakan benda-benda kecil 
atau benda yang memerlukan presisi (misalnya, Lego, 
potongan puzzle, pinset, gunting) 
    
Tidak suka dan menghindari menulis dan tugas 
menggambar      
Bahasa 
Memiliki kesulitan modulasi suara (misalnya, terlalu 
lembut, terlalu keras)     
Memiliki masalah penamaan orang atau benda       
Memiliki kesulitan untuk tetap pada topik     
Penyisipan kata-kata yang ditemukan dalam percakapan      
Kesulitan menceritakan kembali apa yang baru saja 
dikatakan      
Menggunakan bahasa yang tidak jelas, tidak tepat, dan 
memiliki keterbatasan kosa kata     
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Aspek dan Perilaku Sering muncul  
Kadang 
kadang 
Pernah 
muncul 
Tidak 
pernah 
muncul 
Menunjukkan pengucapan yang lambat dan terputus-
putus, menggunakan banyak penyisipan kata (misalnya, 
eh, um, dan, Anda tahu, jadi)  
    
Menggunakan tata bahasa yang buruk atau 
penyalahgunaan kata-kata dalam percakapan     
Seringkali salah menyebutkan kata       
Bingung dengan kata-kata yang terdengar mirip dari 
orang lain     
Kesalahan penyisipan ('slip lidah') menjadi 
percakapan (misalnya, batu bergulir mengumpulkan ada 
ngengat; dia adalah orang patung besar) 
    
Memiliki kesulitan dalam berima     
Memiliki minat yang terbatas pada buku atau cerita     
Memiliki kesulitan memahami instruksi atau arah     
Memiliki kesulitan memahami idiom, peribahasa, 
bahasa sehari-hari, humor, dan/ atau pun (catatan: 
memperhitungkan daerah dan faktor budaya) 
    
Memiliki kesulitan dengan keterampilan pragmatis 
(misalnya, memahami hubungan antara pembicara dan 
pendengar, tetap pada topik, mengukur pendengar 
tingkat pengetahuan, membuat kesimpulan berdasarkan 
petunjuk verbal dan non-verbal pembicara) 
    
Membaca  
Bingung pada huruf dan angka yang sama      
Memiliki kesulitan mengenali dan mengingat 
kata yang dilihat     
Sering kehilangan tempat saat membaca     
Membingungkan kata-kata serupa yang tampak 
(misalnya, ----)     
Membalikkan urutan huruf dalam kata-kata (misalnya, -
--)     
Menunjukkan memori yang lemah untuk kata-kata yang 
dicetak     
Mengalami kesulitan belajar membaca yang signifikan      
Memiliki kesulitan penamaan huruf      
Memiliki masalah dalam menghubungkan huruf dan 
suara, memahami perbedaan antara suara dalam kata-
kata atau pencampuran suara ke dalam kata-kata  
    
Menebak kata-kata asing daripada menggunakan kata 
keterampilan analisis      
Membaca perlahan     
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Aspek dan Perilaku Sering muncul  
Kadang 
kadang 
Pernah 
muncul 
Tidak 
pernah 
muncul 
Mengganti atau keluar dari makna kata-kata saat 
membaca     
Memiliki retensi yang lemah pada kosakata baru     
Tidak suka dan menghindari membaca atau enggan 
membaca     
Bahasa Tertulis  
Tidak suka dan menghindari menulis dan menyalin     
Menunjukkan keterlambatan belajar menyalin dan 
menulis     
Menulis yang berantakan dan tidak lengkap, dengan 
banyak silang dan penghapusan     
Memiliki kesulitan mengingat bentuk huruf dan angka      
Sering membalikkan huruf, angka dan simbol     
Menggunakan spasi merata antara huruf dan kata-kata, 
dan memiliki kesulitan untuk tetap 'pada baris'     
Salinan tidak akurat (misalnya, membingungkan mirip-
cari huruf dan angka)     
Ejaan buruk dan tidak konsisten (misalnya, kata yang 
sama muncul pada tempat yang berbeda lainnya dalam 
dokumen yang sama) 
    
Memiliki kesulitan dalam mengoreksi menulis 
permulaan dan bekerja mengoreksi diri     
Memiliki kesulitan mempersiapkan garis besar dan 
mengorganisir tugas tertulis     
Gagal untuk mengembangkan ide-ide dalam menulis 
sehingga pekerjaan tertulis tidak lengkap dan terlalu 
singkat 
    
Mengekspresikan ide-ide ditulis dalam cara yang tidak 
teratur     
Matematika 
Memiliki kesulitan dengan penghitungan sederhana dan 
korespondensi satu-ke-satu antara simbol jumlah dan 
item/ benda 
    
Kesulitan menguasai pengetahuan nomor (misalnya 
pengenalan jumlah tanpa menghitung)     
Memiliki kesulitan dengan belajar dan menghafal dasar 
fakta penambahan dan pengurangan     
Memiliki kesulitan belajar pada strategi prinsip 
penghitungan (misalnya dengan 2, 5, 10, 100)     
Kesulitan dalam meluruskan angka sehingga 
mengakibatkan kesalahan perhitungan     
29 
 
Aspek dan Perilaku Sering muncul  
Kadang 
kadang 
Pernah 
muncul 
Tidak 
pernah 
muncul 
Memiliki kesulitan memperkirakan (misalnya, 
kuantitas, nilai)     
Memiliki kesulitan dengan perbandingan (misalnya, 
kurang dari, lebih besar dari)     
Memiliki kesulitan memberitahu waktu     
Memiliki masalah konseptualisasi berlalunya waktu      
Memiliki kesulitan menghitung cepat atau membuat 
perhitungan     
Memiliki kesulitan belajar tabel perkalian, rumus 
dan aturan     
Memiliki kesulitan menafsirkan grafik dan diagram     
Sosial dan Emosional 
Tidak mengambil suasana hati/ perasaan orang lain 
(misalnya, mungkin mengatakan hal yang salah pada 
waktu yang salah) 
    
Mungkin tidak merasakan atau merespon dengan tepat 
untuk menggoda     
Memiliki kesulitan 'bergabung dalam' dan 
mempertahankan status sosial yang positif dalam 
kelompok sebaya 
    
Memiliki kesulitan dengan kontrol diri ketika frustrasi      
Kesulitan berurusan dengan tekanan kelompok, malu 
dan merasa tantangan yang tak terduga     
Memiliki kesulitan menetapkan tujuan sosial yang 
realistis     
Perhatian  
Memiliki kesulitan mempertahankan perhatian pada 
tugas pekerjaan atau kegiatan bermain 
    
Tidak mengikuti petunjuk dan gagal untuk 
menyelesaikan sekolah, tugas, atau tugas di tempat 
kerja 
    
Memiliki kesulitan mengatur tugas dan kegiatan      
Menghindari, tidak suka, atau enggan untuk terlibat 
dalam tugas-tugas yang membutuhkan usaha mental 
seperti pekerjaan rumah dan mengatur tugas pekerjaan 
    
Kehilangan suatu hal secara konsisten yang diperlukan 
untuk tugas / kegiatan (misalnya, mainan, tugas 
sekolah, pensil, buku, atau alat) 
    
Mudah terganggu oleh pengaruh luar     
Pelupa dalam kegiatan sehari-hari / rutin     
Aspek Lainnya 
Bingung dengan kiri dan kanan      
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Aspek dan Perilaku Sering muncul  
Kadang 
kadang 
Pernah 
muncul 
Tidak 
pernah 
muncul 
Memiliki kesulitan arah; lambat untuk mempelajari 
jalan di sekitar tempat baru; mudah hilang atau bingung 
dalam lingkungan asing 
    
Merasa sulit untuk menilai kecepatan dan jarak 
(misalnya, sulit untuk bermain game tertentu, 
mengendarai mobil) 
    
Kesulitan membaca grafik dan peta      
Apakah tidak teratur dan sulit di perencanaan     
Sering kehilangan berbagai hal     
Lambat untuk belajar permainan baru dan teka-teki 
utama 
    
Kesulitan mendengarkan dan mencatat di waktu yang 
sama 
    
Melakukan tugas-tugas yang tidak konsisten dari satu 
hari untuk selanjutnya 
    
Kesulitan menyederhanakan (menerapkan) 
keterampilan dari satu ke dalam situasi yang lain 
    
 
Yogyakarta,.................................... 
 
 
 
(................................................) 
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Lampiran 2 
 
Pemetaan Kebutuhan Akomodasi dan Modifikasi Pembelajaran 
 
1. Identitas : 
Nama siswa : ......................... 
Kelas/ SD  : ......................... 
Umur  : .........................  
Jenis kelamin  : ......................... 
 
2. Kesulitan yang diamali : 
Kesulitan Cek 
Kesulitan menulis, membaca permulaan    
Mengerjakan soal lama (melebihi waktu)    
Perhatian mudah beralih    
Kesulitan memahami materi    
Motivasi belajar rendah, tidak langsung mengerjakan tugas    
 
3. Akomodasi dan modifikasi yang dipilih : 
  Pemberian bantuan dalam mengerjakan tugas 
  Penggunaan alat bantu yang menarik 
  Peer tutor/ sebaya 
  Pemastian perhatian anak sebelum menjelaskan materi 
  Pengulangan materi 
  Memperbolehkan anak keluar menerima pembelajaran tambahan lain 
  Menuliskan daftar tugas bagi siswa yang belum bisa menulis 
  Membuat PR dan atau tugas yang sesuai dengan kemampuan anak 
  Pertanyaan langsung ke siswa 
  Penurunan jumlah dan tingkat kesulitan 
  Pemberian bantuan dalam mengerjakan tugas 
  Membacakan soal 
  Pemberian jeda untuk istirahat 
  Pemberian waktu tambahan untuk mengerjakan tugas 
  Pemberian tempat ujian terpisah 
  Penempatan anak pada tempat duduk di depan 
  Permintaan pada orang tua/ keluarga untuk memperhatikan belajar anak 
  Penempatan siswa ABB pada kelompok tertentu (sesuai dengan 
kemampuan)  
32 
 
Lampiran 3 
 
Refleksi Penerapan Akomodasi dan Modifikasi Pembelajaran 
 
Hari/ tanggal : ......................... 
Jam  : ......................... 
Pelajaran : ......................... 
Nama Guru  : ......................... 
 
No Akomodasi/ Modifikasi 
Reaksi 
Anak LD 
Reaksi 
Teman 
Hasil Penerapan Akomodasi 
dan Modifikasi 
     
     
     
     
     
 
Hambatan yang ditemui 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
 
Solusi yang dilakukan 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
 
Refleksi bersama guru 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
.................................................................................................................................... 
  
33 
 
KAJIAN PUSTAKA 
 
ASB.  TT. Aha, Sekarang Aku Bisa-Panduan Pembelajaran Materi Pengurangan 
Risiko Bencana untuk Anak Berkebutuhan Khusus.  
Cook B.G, et al. (2000) “Teacher’s Attitudes Toward their Includes Students with 
Disabilities”. Exceptional Children. Fall 2000;67, I Proquest Education 
Journals pg. 115. 
Hayden, Torey. (2004) “Mengakomodasi Murid Berkebutuhan Khusus. Makalah 
Workshop Kelas Pelangi: Pengalaman Torey Hayden Mendidik Anak-
anak Berkebutuhan Khusus”. Makalah seminar di Gedung Depdiknas di 
Jakarta pada tanggal 7 & 8 September 2004. 
NCLD. Learning Disabilities Cheklist. LdOnline The National Center for 
Learning Disabilities. 
Pujaningsih, dkk. (2002). Bimbingan ‘Smart Plus’ untuk menangani ABBS di 
Kecamatan Berbah Sleman. Laporan Penelitian Program Kreativitas 
Mahasiswa (PKM), Jakarta: Dikti. 
Pavri, S & Lutfig, R. (2000). “The Social Face of Inclusive Education; Are 
Students with Learning Disability Really Included in the Classroom ?”. 
Preventing School Failture; Fall 2000; 45, I; Proquest Education Journals 
pg. 8. 
Smith, D. (1998). Inclusion School for All Students. USA: Wadworth Publishing 
Company. 
Wardani, I.G.A.K. (1995). Penanganan Anak Berkesulitan Belajar Bahasa 
Indonesia. Jakarta: Depdikbud.  
34 
 
(ICCIE)
2nd International Conference
on Current Issues in Education
ISSN: 2460-7185
25-26 August 2015
FACULTY OF EDUCATION & GRADUATE SCHOOL
YOGYAKARTA STATE UNIVERSITY, INDONESIA
FACULTI PENDIDIKAN
UNIVERSITI KEBANGSAAN MALAYSIA
Proceeding 
2nd International Conference on Current Issues in Education (ICCIE) 
 
Publishing Institute 
Yogyakarta State University 
Director of Publication 
Dr. Dwi Siswoyo 
Chief Editor 
Dr. Siti Irene Astuti Dwiningrum 
Board of Reviewers 
Prof. Dr. Achmad Dardiri 
Dr. Suwarjo 
Prof. Madya Dato Abdul Razaq Ahmad, Ph.D. 
Dr. Mohd. Mahzan Awang 
Prof. Dr. Yoyon Suryono, M.S. 
Prof. Dr. Farida Hanum, M.Si.  
Dr. Ali Mustadi, M.Pd. 
Dr. Udik Budi Wibowo, M.Pd. 
Dr. Sugeng  Bayu Wahyono, M.Si 
Prof. Dr. Suparno, M.Pd. 
Yulia Ayriza, Ph.D., M.Si. 
Editors 
Suhaini M. Saleh, M.A. 
Sudiyono, M.A. 
Titik Sudartinah, M.A. 
Lay Out 
Rohmat Purwoko 
Syarief Fajaruddin 
Administrator 
Pramusinta Putri Dewanti 
Address 
Graduate School, Yogyakarta State University  
ISSN: 2460-7185 
@ 2015 Yogyakarta State University 
All right reserved. No part of this publication may be reproduced without the prior written permission of 
Yogyakarta State University 
 
 
 
All artices in the proceeding of International Conference on Current Issues in Education (ICCIE) 2012 are 
not the official opinions and standings of editors. Contents and consequences resulted from the articles are 
sole responsibilities of individual writers. 
 
 
(ICCIE)
2nd International Conference
on Current Issues in Education
ISSN: 2460-7185
25-26 August 2015
FACULTY OF EDUCATION & GRADUATE SCHOOL
YOGYAKARTA STATE UNIVERSITY, INDONESIA
FACULTI PENDIDIKAN
UNIVERSITI KEBANGSAAN MALAYSIA
i 
 
Foreword of the Rector 
 
On behalf of Yogyakarta State University, I would like to welcome all participants of the 2nd International 
Conference on Current Issues in Education (ICCIE) 2015, especially the invited spekers: 
1. Assoc. Prof. Benjamin Wadham (School of Education, Flinders University, Australia), 
2. Assoc. Prof. Dr. Ratchaneekorn Tongsookdee (Faculty of Education, Chiang Mai University, Thailand),  
3. Dr. Mohd. Mahzan Awang (Faculty of Education, the National University of Malaysia), and 
4. Dr. Sugito, M.A. (Faculty of Education, Yogyakarta State University). 
 We are honored to conduct this conference and to give you the opportunities to join in the most pleasant 
and enlightening educational experience during your time in Yogyakarta. 
By participating in this conference, we believe that you will experience a lengthy and prideful tradition of 
inquiry and dissemination. The conference has become a major forum for the advancement of knowledge related 
to many issues in education. 
To many persenters who have travelled from many parts of the world, I extend my gratitude for your effort 
and willingness to participate in this event. Throughout your effort, we feel confident in the continuing success 
of the conference. 
The topic of the conference is very important in our global and changing society. It is very essential to 
promote better future generations who have strong, honest, independent, and religious characteristics. 
The papers in this proceeding present many topics, perspectives, and methodology that stimulate debates 
and dialogues, so that this proceeding is resourceful for scholars and researchers who are interested in the current 
issues in education. 
I hope that you have an enjoyable stay at YSU and find the conference productive and rewarding. 
 
Yogyakarta, 25 August 2015 
 
Prof. Dr. Rochmat Wahab, M. Pd, M.A 
Rector of Yogyakarta State University 
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Foreword of  the Chairperson 
 
This international coference invites all participants who are concerned with current issues in education. The 
2nd International Conference on Current Issues in Education (ICCIE) 2015 is held at Yogyakarta State 
University, Indonesia on 25 – 27 August 2015. The Conference is held by Faculty of Education and Graduate 
School of Yogyakarta State University, Indonesia in collaboration with Faculty of Education, the National 
University of Malaysia. 
As we know, in our history, the crises through which we have passed have greatly influenced educational 
thought and practices. Education does not only imply discipline of thinking, but also a passion for creativity.  
Education, as Dewey often pointed out, is not the preparation for life, but it represents the continuous changes 
and process of life. There are a number of issues on education arising, whether classical issues, contemporary, or 
the current ones. To respond to these issues, some possible solutions are needed, which of course require the 
cooperation between education experts and practitioners in all parts of the world. Dialogues held in this 
conference are expected to achieve the fusion of horizon of meaning which opens and challenges further 
dialogues in the future. Bringing nine main subthemes, i.e. Strategic Policy for Quality and Equity of Education, 
Community Empowerment in Mixed Society, Best Practices on Contextual Inclusive Education, Learning in a 
Digitized Society, Politics of Education toward Quality and Equality in School, The Improvement of Unity and 
Diversity in Teaching Learning Process in Primary Education, Holistic Integrative Education Approach for Early 
Childhood Education, Multicultural Counseling for Empowering Society, and Sociocultural and Religious 
Capital in Education, the conference attracts many participants who are willing to share their thoughts and 
experiences.  
We would like to deliver our highest appreciation to  Prof. Dr. Rochmat Wahab, M. Pd, MA. , the Rector of 
Yogyakarta State University (YSU), the Dean of Faculty of Education YSU and the Director of Graduate School 
YSU for their support. Special thanks are also given to the invited speakers, and parallel session presenters, for 
spending time to share academically. They have contributed much to the success of the conference, which is also 
indebted to the participants as well as the officials who support this conference for their will, commitment, and 
collegiality in sharing their experiences and thoughts in this occasion. 
I hope this conference can give valuable contributions to find out the solutions for the problems in 
education. 
 
 
Yogyakarta, 25 August 2015 
Chairperson 
 
Dr. Dwi Siswoyo, M. Hum 
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ELEMENTARY SCHOOL TEACHER’S COMPETENCE IN 
ACCOMODATING AND MODIFYING LEARNING PROCESS OF 
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Abstract: 
The purpose of this study is to describe the elementary school teacher’s competence in accommodating and 
modifying learning process of student with learning disabilities in inclusive classroom. This study is a 
descriptive research that used qualitative approach by employed questionnaires, observations, interviews, and 
documentation techniques in gathering the data and supported by focus group discussion about the opinions of 
teachers to address students who have learning difficulties. The respondents were 23 teachers and 5 elementary 
school principals were appointed to organize the inclusive school in Yogyakarta, the data analysis was 
descriptive qualitative. The finding of the research was shown that the teachers have not yet reached a level of 
competence there were to accommodate and modify the needs of students' with specific learning disabilities. 
Teachers still not accepted, adapted and developed yet strategies appropriate to the conditions and needs of the 
children in learning. It became a strong foundation in the early efforts to model development of this learning 
accommodations and modifications. This model seeks to meet the needs of teachers' knowledge, acceptance and 
teaching skills of children with specific learning difficulties without sacrificing other children. 
Keywords: Teacher’s competence, accommodate and modify learning, students with learning disabilities  
1. Introduction 
Teachers who are competent to provide 
solutions to the problems of the students are the 
competence valuable, because it has implications 
for the smooth learning solution, which was held in 
the classroom. Likewise, school organizers 
inclusion competent teacher takes attendance 
accommodate and modify varied learning needs of 
students. Variations are designated students with 
special needs are also varied learning needs. 
Unfortunately there are still suspected that the 
teachers who are in school inclusion organizers are 
not ready to accommodate and modify a variety of 
learning. Not ready for it because when they are 
studying as in service training not yet prepared also 
to have the competence to implement learning 
differentiate to accommodate the needs of learners 
with special needs. 
The issue of unprepared teachers 
implementing the learning for students with special 
needs has been cultivated overcome with training 
conducted by the relevant agency. Competence of 
the most urgent is to accommodate the needs of 
students' learning disabilities. It is considered the 
most urgent, because the highest prevalence of 
children who need special education in regular 
elementary school are children whose learning 
disabilities. Students were categorized learning 
disabilities manifest problems in academic areas, 
particularly reading, writing, and mathematics. 
However, the category of learning disabilities that 
occur still not specific. It was for those specific 
learning disabilities exists between them, but the 
specific cause factor is very difficult to enforce the 
diagnosis, so that specific learning disabilities can 
only be inferred from observations of teachers 
when students do learn basic academic. To that end, 
teachers need to be revealed competence to do 
when facing a phenomenon of the emergence of 
children with learning disabilities in elementary 
school. 
2. Background 
Children sit as an elementary school student 
who holds learning disabilities must be careful to 
specified limits and cause, because the behavior and 
disabilities shown almost all similar from a variety 
of causes of students' with learning disabilities. 
They are almost similar show learning disabilities 
in reading, writing, and arithmetic in elementary 
school during the early and attention deficit 
disorder or attention deficit hyperactivity disorder 
or disorders such as impulsive behavior, create 
chaos, and less skilled in motor movement. It 
difficult to limit on children with learning 
disabilities also expressed Samuel A.Kirk (Hallahan 
& Kauffman, 2003: 148) 
The term learning disabilities as a 
compromise because of the confusing variety 
of labels then used to describe the child with 
are relatively normal intelligence who was 
having learning problems. Such a child was 
likely to be referred to as minimally brain 
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injured, a slow learner, dyslexic, or 
perceptually disabled. 
 
That is the term learning disabilities as a 
compromise because the condition of the confusing 
variety of labels to their relatively normal 
intelligence have learning problems. Such children 
seem indicated as minimal brain injury, slow 
learning, reading disabilities/dyslexia, or a 
perceptual disability. Thus, the opinion to consider 
that these children have learning problems, but 
specific. But the accompanying behaviors almost 
like children who have other disabilities, especially 
the hyperactive behavior, attention deficit disorders, 
and behavioral compulsive. 
Furthermore, Hallahan & Kauffman (2003: 
150) argues that most parents and teachers labeling 
with "minimal brain injured". The label according 
to the National Advisory for the Handicapped was 
quoted Soeroyo (1992: 2) also known as Minimal 
Brain Dysfunction. The behavior shown mess 
motion or focus of observation / distractibility, 
hyperactivity, and perceptual disturbances. They 
are the same as those who suffer from brain 
injuries, but on testing neurological condition 
cannot be distinguished from those who are not 
disabled. 
Further clarify the restrictions issued by the 
US Federal Government in 1977 (Hallahan & 
Kauffman, 2003: 152) that systematize the general 
criteria / general, including interference / included 
disorders, a disorder that does not include / 
disorders not include. 
2.1 General. 
The term "Specific Learning Disability" or 
learning disabilities means a disorder in one or two 
that are the basic psychological processing included 
in understanding or in using language, spoken or 
written, that the disorder shows in itself be 
imperfect ability to listen, think, speak, read, write, 
spell, or to do mathematical calculations. 
2.2 Disorders Included. 
A condition called in term includes occurs in 
conditions of perceptual disabilities, brain injury, 
minimal brain dysfunction / minimal brain 
dysfunction, dyslexia, and aphasia development. 
2.3 Disorders not Included. 
The term conditions mentioned above do not 
include learning problems are the main causes for 
visual barriers, hearing, or motor disabilities, 
mental retardation, emotional disturbance, or 
environmental causes, culture, and economy are not 
adequate. 
(Individuals with Disabilities Education Act 
Amendment of 1977, Sec.602 (26), p.13). 
The third criterion above clearer categorized 
who as a child or learner with learning disabilities. 
Specific attributes on learning disabilities indicates 
that learning disabilities due to internal conditions 
in the processing of the psychological barriers of 
the material being studied. Exceptions category 
excluding other causes. 
Furthermore, The National Joint Committee 
For Learning Disabilities (NJCLD) defines 
(Hallahan & Kauffman, 2003: 154) 
"Learning disabilities is a general term that 
heterogeneous Refers to a group of disorders 
manifested by significant disabilities in the 
acquisition and we of listening, speaking, reading, 
writing, reasoning, or mathematical abilities. 
Reviews these disorders are intrinsic to the 
individual, presumed to be due to central nervous 
system dysfunction, and may occur across the life 
span." 
Clearly, that learners are termed learning 
disabilities are specific barriers in the field of 
aspects of language and mathematics are due to 
dysfunction in neurological functioning system for 
processing symbol in the function of language, 
reading, spelling, writing, and arithmetic. 
Dysfunction is also shown perceptual disorders, 
movement disorders, hyperactivity and attention 
deficit against. Furthermore, also explained that the 
emergence of the issue of mutual clings with 
lifetimes of individuals currently in development. 
Things are indicated by learners specific learning 
disabilities that require competence of teachers, 
especially to accommodate their learning needs. 
Broke proposed teacher competency via 
Muhibbin Shah (Ade Een Kheuriah, 2013: 108) "a 
teacher's competence is the ability of a teacher to 
responsibly perform his or her duties Appropriate". 
Likewise, Sahertian (Ade Een Kheuriah, 2013: 108) 
describes the three points, namely "(1) a teacher's 
competence is the ability of teacher to Realize the 
planned educational aim, (2) A teacher's 
competence is the real characteristic of teacher's 
showing the personality away to create fixed 
educational purpose, (3) A teacher's competence is 
the conditioned behavior to reach the educational 
purpose. So competencies in order to achieve the 
educational goals that became a major achievement, 
while, competence accommodate the needs of 
learning for students with learning disabilities also 
to achieve educational goals. Students with learning 
disabilities who have been able to learn because 
learning needs are in accordance with the way they 
are expected to achieve specific educational goals. 
A way for students to learn specific learning 
disabilities need to be accommodated include: the 
ability to solve problems on perceptual visual, 
auditory, tactile, and kinesthetic used as a basis to 
understand the language and symbols. Crosley, 
1989 (Samuel Blue, 1991: 98) that the development 
of spoken language following the rules as well as 
the stage of development of other capabilities. This 
rule can be expected, so the problem at a certain 
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stage of language development will affect the 
previous stage. Based on these opinions reference 
to a specific way of learning is practicing the stages 
of pre-language, also pre-reading, pre-writing and 
pre-mathematics. It was based on that development 
following the rules, so practice to achieve it using 
the rules of the previous stage. 
Competence of teachers to accommodate the 
needs of students with learning specific learning 
disabilities refer Torgesen (2002: 7-6) is doing a 
supportive instruction. Supportive instruction 
Provides sufficient encouragement and positive 
reinforcement to maintain student motivation. It 
also Provides more cognitive support in the form of 
instructional scaffolding and corrective feedback. It 
is an endorsement of the professional competence 
of a teacher. Competence was raised by Snyder and 
Andrson, 1986 (Akhyak, Mohamad K., Yunus 
Abubakar, 2013: case 1) They shall be professional 
as they offer section with the system approach of 
instruction Including working with the outcomes-
based curriculum, diagnosis of cognitive-affective 
readiness style and interest, program design, 
classroom management, instruction and learning, as 
well as evaluation and feedback. 
Furthermore, the competence to accommodate 
for students learning disabilities, including by 
developing problem-solving, because this ability 
can be learned by them indicates a major problem 
in the use of symbols or coding. Problem-solving 
skills or problem solving proposed by (Akhyak, 
Mohamad K., Yunus Abubakar, 2013: page 6) 
include: Developing the ability to analyze / solve a 
complicated problem has been done by teachers 
through learning each subject. Problem-solving 
method is a way to teach in a way to motivate of 
students to think ahead, to analyze a problem, so 
that finding the solution with Reviews their 
initiative. This problem-solving methods is used in 
the methods of teaching subjects in Relating to the 
following matters: 1). For educating students to 
think critically and systematically. 2). Training and 
retaining an attitude of life, that every difficulty 
there must be a way out and a solution, if in the 
face with Earnest. 3). Learning to be responsible for 
the decisions that have been set in problem solving. 
4). Learning to analyze various aspects of 
understatement. Furthermore, it also stated that 
teachers need to have the competence provide 
opportunities for students to find a concept, theory, 
rule, or understanding through examples that he 
encountered in life. 
Competence of teachers to guide students do 
problem solving is one of the aspects needed to 
accommodate the learning needs of students with 
learning disabilities. It was to show that the 
students are still able to learn significant problems 
solving including learning disabilities are specific 
not the general category were not included. In 
addition, the source of Muhammad Risqi Main 
Saputra, et al. (KR, December 6, 2014) when 
creating LexiPal, namely learning to read for 
Dyslexia Applications developed on the basis of 
shapes and patterns, similarities and differences, 
short-term memory, the association objects, a sense 
of direction, the order of events, understanding the 
place, the concept of time, social skills, letters, 
syllables and words and simple sentences. The 
source implies that teachers are competent in order 
to accommodate the needs of students' specific 
learning disabilities need to master the learning in 
the field of the aspects which developed 
Application for Dyslexia Learning Reading ( 
LexiPal ). 
The problem’s question was: “How is the 
elementary school teacher’s competence in 
accommodating and modifying learning process of 
student with learning disabilities in inclusive 
classroom? 
3. Research Method 
This study is a descriptive research that used 
qualitative approach by employed questionnaires, 
observations, interviews, and documentation 
techniques in gathering the data and supported by 
focus group discussion about the opinions of 
teachers to address students who have learning 
difficult.  
The respondents were 23 teachers and 5 
elementary school principals were appointed to 
organize the inclusive school in Yogyakarta, the 
data analysis was descriptive qualitative. The 
collected data are described by category of action 
related teacher competence to do. Results of the 
study as a basis for further research on the issue of 
accommodation and modification by the teacher in 
student learning for specific learning disabilities. 
4. Research’s Result and Discussion 
4.1 Results of the Research 
Results of the study were captured from 23 
person/teachers respondent showed that the 
problems to solve problems of learning for students 
who discovered or students who have become 
students in primary schools remains to be done 
together parents and teachers of special counselors. 
Each of these statements was as follows: 
Children's special education for children 
with learning disabilities in order to perform 
proper treatment. The response from the teacher 
implies that teachers have is competent to precisely 
accommodate the learning needs of students who 
are categorized children with learning disabilities. 
Likewise, when the current dialogue Focus Group 
Discussion teacher also stated that in order to 
identify appropriate characteristics discussed in the 
discussion. Students whose learning disabilities in 
general the prevalence is much to be found, but the 
specific leads have perceptual problem as the main 
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problem of children with learning disabilities 
cannot be identified by the teacher. But the teacher 
had tried to invoke professionally competent to be 
given an insight into the Special Education children 
with learning disabilities. 
Schools need to identify previously given 
the socialization of the children with learning 
disabilities and handling characteristics. The 
statement shows that to achieve competence in the 
handling of accommodation for students with 
learning disabilities should be given to socialization 
and handling characteristics of the children with 
learning disabilities. In this case it is the teacher 
already knows some students who are in charge of a 
school, including learning disabilities, but which 
are characterized children with learning disabilities 
still needed scrutiny. Some teachers when Focus 
Group Discussion stated that in order to examine 
students children with learning disabilities 
categories need further scrutiny, which has been 
observed recently thought possible learning 
disabilities. The scrutiny that teachers are 
competent in handling and it obtained the teacher if 
there is no further dissemination and guidance. 
Schools that accept children with special 
needs, need to be briefed on the proper handling 
of children with special needs. The statement 
expressed through a questionnaire, but in a 
statement when the Focus Group Discussion 
implies teachers to have competence in handling 
the crew especially given the children with learning 
disabilities guide operational or practical. 
It takes an explanation for the pilot school 
inclusion, including for assessment and 
treatment for children with special needs. The 
statement was in fact almost identical to the 
previous statement. The statement can be 
interpreted that to hold inclusive schools, teachers 
require competency assessment and handling of 
children with special needs. Competence can be 
overcome by socialization, training and given a 
guide that guides the teacher how the assessment 
and treatment of crew. 
Schools need to have Individualized 
Education Program (IEP) at all levels of 
schooling. The need for IEP showed that most of 
the teachers' own competence on the actual 
operationalization of special education. IEP is an 
urgent need for children with special needs, as well 
as for students whose specific learning disabilities. 
IEP is recommended for all schools and all levels of 
the policy to better accommodate the learning needs 
of each student's appropriate that indeed needs 
special / specific. 
Implementation of inclusive schools all 
schools. This advice indicates that teachers want 
that the implementation of inclusion in public 
schools is already a requirement. The problem for 
from administration of more specific and precise 
assessment of skills is required to detail in every 
difficulty that occurs in students' specific learning 
disabilities, so that the handling of the teachers also 
leads to disabilities experienced by students right. 
Do not follow the National Examination for 
the crew, and the crew needs assistance. The 
statement shows a common problem when teachers 
are faced to test the learning achievements of 
learners with special needs. Common problems are 
the demands of a common standard of achievement 
achievements by the National Examination, the 
problem for learners with special needs and very 
severe disabilities with the demands of these 
achievements. Therefore, policies for students with 
special needs in the final evaluation of school left 
alone on the policy autonomy of teachers and 
teacher, so it does not become an additional burden 
for teachers administratively and psychologically. 
From administration of giving special 
Workshop of Learning Disabilities (LD). In this 
case shows that teachers are still in desperate need 
for additional insight specific skills for handling the 
LD child. Thus, the implications of this study 
should be continued with the preparation of a guide 
book about the teacher discussed / that teachers 
guide applicable in identifying students' learning 
disabilities appropriately and provide special 
handling disabilities. 
Need to get insights on how to teach 
children with learning disabilities so as not to 
interfere with regular students. This statement 
reinforces previous statements that the competence 
of teachers to accommodate the learning needs of 
students learning disabilities still have to be 
improved, given the training, and made a 
systematic guide, practical, and can be used by 
teachers. The guide also explains about the insight 
children with learning disabilities, children with 
learning disabilities assessment, and how to teach 
children with learning disabilities. Learning is able 
to accommodate the learning needs of children with 
learning disabilities students are expected to find 
their needs fulfilled and not disturb other students. 
Minimal completeness criteria and the 
Examination Schools need no modifications and 
necessary training on the handling of child slow to 
learn. It concerns the issue of standards and 
evaluation of learning outcomes. To that end, the 
manual also must be able to explain the evaluation 
or appraisal system along usefulness in determining 
students' graduation. Likewise, there needs to be an 
agreement which became the policy of the 
Department of Education related to setting 
standards on specific learning system of children 
with learning disabilities. 
There needs to be an agreement for the 
learning process in schools through workshops 
and seminars. Likewise, the statement also 
affirmed that the LD children specific learning 
needs of the various parties directly involved in the 
field dealing with an equation and technical 
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agreements as well as learning systems. Thus, an 
urgent need to foster all of our special education 
responsible for special learning training for children 
with learning disabilities. 
Need to be trained how to deal with 
Teacher Children With Special Needs Special 
Advisors. This statement reinforces previous 
statements that the competence of teachers to 
accommodate the learning needs of students 
Children with learning disabilities still need 
training. Training should also Special Advisor with 
the teachers in order to achieve common 
understanding. 
Mentoring for students Children With 
Special Needs done by Resource Teacher. An 
assistance in regular public schools or indeed 
absolutely done or procured by the policy holder. 
This reinforces the statement of some teachers that 
to address the issue of learning for students 
belonging to the crew requires extra time and effort, 
so without any assistance GBK not be 
accommodated for students who need to learn 
specific learning disabilities. 
The need for policies specific learning 
disabilities mentoring students through 
workshops and seminars. Seminar and Workshop 
is suggested activities teacher repeatedly. It needs 
to improve the competence of teachers to 
accommodate the learning needs of students 
learning disabilities, but there must be support for a 
policy. For example there is a law which requires 
that every student in the school must be met right to 
assessed, according accommodated learning needs 
assessment results, and given assistance when 
obtaining each difficulties remedial learning 
experience. 
Knowledge of the Children with learning 
disabilities needs to be followed by the school. 
For students with special needs that category 
Children with Learning Disability is a difficulty 
category non observable or coincident / identical 
characteristic with slow learning and mild mental 
retardation. To that end, the need for a more 
detailed competency identification, assessment, and 
learning needs to be met by educational institutions. 
Noting the problem of funds to conduct 
assessment and dealing with children slowly 
learn. This has become an extra constraint. But if it 
is associated with competence and professional 
teachers who should be able to provide appropriate 
learning conditions for individual differentiation 
toward educational goals is a task that include. It is 
appropriate one teacher competence proposed 
Sahertian (Ade Een Kheuriah, 2013: 108) "A 
teacher's competence is the real characteristic of 
showing the teacher's personality away to create 
fixed educational purpose". 
Similarly, some teachers expressed statement 
when asked to comment in accommodating the 
needs of learning for students who are found in 
class learning disabilities. However, learning 
disabilities are easily identified lies in several areas 
of the lessons taught by the teacher, students cannot 
carry out their study. Disabilities identified in more 
detail in the perceptual problems cannot be done 
during the workshop on 25 April 2015. This is also 
supported by some of the statements following 
continued. Some comments or other statements 
conveyed through open questionnaire can be used 
as two categories. Category stating not known  his 
actions and categories that provide suggestions for 
further handling. The categorization of them as 
follows: 
1. Categories that do not yet know his actions: 
less concerned: overwhelmed; confused in 
providing materials / activities for children 
with learning disabilities; still do not 
understand to provide different tasks for the 
crew; in general attention, mindfulness, and 
understanding the development of less; 
confused divide their time and attention to 
children with learning disabilities; teachers do 
not know how to handle children with learning 
disabilities; teachers sometimes lack focus 
against children; confused by unclear 
government policy handler procedure; parents 
are less supportive of her progress; so busy 
working parents too little guidance gives 
guidance; teachers do not know how to handle 
children with LD; lack of training of the crew 
handle; as well as teachers sometimes lack 
focus against children. 
2. Categories provide suggestions for further 
handling or already tried: using peer tutors; 
giving singing lessons with the form, and learn 
while playing; teachers coordinate with 
classroom teachers, parents, and psychologists; 
assisting in particular; provide additional time; 
directing / guiding the child and the child is 
given the skills; does not require the child to 
learn thoroughly achievement; special attention 
from the teacher to LD; parents want to give 
honor escort; motivating teachers in the 
handling of LD; as well as workshops and 
special training needs from administration of 
LD children. 
4.2 Discussion 
The results statements and comments or 
suggestions from teachers indicated that 
competence in the field of learning for student 
accommodation, especially Children with Learning 
Disabilities requires an intensive training, may also 
take a long time, for example within 5 months. 
Time was used for theory and practice. It was 
required in accordance with content developed by 
Muhammad Risqi Main Saputra, et al. (KR, 
December 6, 2014) when creating LexiPal, namely 
learning to read for Dyslexia Applications 
developed on the basis of shapes and patterns, 
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similarities and differences, short-term memory, the 
association objects, a sense of direction, the order 
of events, understanding the place, the concept of 
time, social skills, letters, syllables and words and 
simple sentences. If the teachers were able to 
develop the assessment with the substance that field 
and receive training for teaching fields such content 
are expected to have competence accommodate the 
learning needs of students learning disabilities. 
Discussion or discussion above is also based 
searching literature on teacher competence by 
Snyder and Andrson, 1986 (Akhyak, Mohamad K., 
Yunus Abubakar, 2013: case 1) They shall be 
professional as they offer section with the system 
approach of instruction Including working with the 
outcome-based curriculum, diagnosis of cognitive-
affective readiness style and interests, program 
design, classroom management, instruction and 
learning, as well as evaluation and feedback. On the 
issue of work based on outcome-based curriculum, 
teachers must implement the curriculum as 
expected from the curriculum. To that end, 
competence is able to accommodate the learning 
needs of all students as a competence, including the 
competence to accommodate for students whose 
learning disabilities. For that, there is sufficient 
competence to accommodate the needs of learning 
for students specific learning disabilities who 
needed a user guide with training process for 
teachers. 
Competence to do when this study was 
conducted in coordination with the new parties 
allowed to provide information. For example, 
coordinating with the psychologist. Likewise, 
trying to do a peer tutor. It shows that teachers are 
trying to optimize the collaboration capabilities of 
their students are better able to invite friends who 
study with learning disabilities. This competence is 
also to motivate the students with learning 
disabilities and psychological support to those 
learning disabilities, because peers in the classroom 
as a model and consultant nearby may be requested 
aid learning. It is also in accordance with Torgesen 
(2002: 7-6) is doing a supportive instruction. 
Supportive instruction Provides sufficient 
encouragement and positive reinforcement to 
maintain student motivation. It also Provides more 
cognitive support in the form of instructional 
scaffolding and corrective feedback. So students in 
the classroom as a peer tutor can be driven to 
perform scaffolding. 
Competence to suspect that the difficulty of 
learning in the field and tetentu stage it can be used 
to predict the ability of the previous stage which 
has not been achieved. This is consistent 
benchmark of Crosley, 1989 (Samuel Blue, 1991: 
98) that the development of spoken language 
following the rules as well as the stage of 
development of other capabilities. This rule can be 
expected, so the problem at a certain stage of 
language development will affect the previous 
stage. So teachers can be guided also based on 
fields that are taught to sorted or sequences, then 
used to identify the particular stage students with 
difficulties. Furthermore, difficulties stage it can be 
refined stages in more detail in order to train their 
achievements for students who are experiencing 
disabilities. 
5. Conclusions 
      Based on the findings of research and 
discussion was shown that the teachers have not yet 
reached a level of competence there were to 
accommodate and modify the needs of students' 
with specific learning disabilities. Teachers still not 
accepted, adapted and developed yet strategies 
appropriate to the conditions and needs of the 
children in learning. It became a strong foundation 
in the early efforts to model development of this 
learning accommodations and modifications. This 
model seeks to meet the needs of teachers' 
knowledge, acceptance and teaching skills of 
children with specific learning difficulties without 
sacrificing other children. 
REFERENCES 
[1] Ade Een Kheruniah. (2013). A Teacher 
Personality Competence Contribution to A 
Student Study Motivation and Discipline to 
Figh Lesson: International Journal of Scientific 
& Technology Research. Vol 2, ISSUE 2, 
Februari 2013.  
[2] Akhyak, Mohamad Idrus, Yunus Abubakar 
(2013). Implementation of Teacher Pedagogy 
Competentence to Optimizing Learners 
Development in Public Primary School in 
Indonesia: International Journal of Education 
and Research Vol 1. Nomor 9 September 2013. 
[3] Hallahan. D.P. & Kauffman. J.M. (2003). 
Exceptional Learner: Introduction to Special 
Education. 9th Boston: Allyn and Bacon. 
[4] _____.(2011). Handbook of Special Education. 
New York: Roudledge. 
[5] Kedaulatan Rakyat (KR). Sebuah surat kabar 
harian pagi. Yogyakarta: 6 Desember 2014. 
[6] Samuel S. Lazuardi. (1991). Perkembangan 
Otak Anak sesuai dengan Kemampuan 
Bahasanya: Linguistik Neurologi. Yogyakarta: 
Kanisius. 
[7] Samuel S. Lazuardi. (1990). Balita dengan 
Resiko (wujud DMO pada Balita):Disfungsi 
Minimal Otak (DMO) dan kesulitan belajar 
anak. Surakarta: PSRR-PUSLIT Universitas 
Sebelas Maret. 
[8] Soeroyo Machfudh. (1992). Pengenalan Anak 
Disfungsi Minimal Otak Sejak Dini. Makalah 
International Conference on Current Issues in Education 2015 - 185
disampaikan pada Seminar tentang Penanganan 
Anak Berkesulitan Belajar Spesifik di Sekolah 
Dasar. PLB-FIP-IKIP YOGYAKARTA. 
[9] Titi Sajono. (1983). Strategi Pengajaran Untuk 
Membantu Anak Yang Mengalami Kesulitan 
Belajar yang Terkait Pada Disfungsi Minimal 
Otak: Pengenalan Kesulitan Belajar dan 
Disfungsi Minimal Otak. Jakarta: DNIKS. 
[10] Torgesen, J.K. (2002). The prevention of 
reading disabilities: Journal of School 
Psychology, 40, 7-26. 
 
186 - International Conference on Current Issues in Education 2015

Memornndum of Understanding
between
Chiang Mai Univer*ity, Th*ilmd
and
Yogyakuta State University, Indonesia
on
Gener*l Co-operation in Academic *nd Researeh Related Activities
In order to advance friendly relations between Chiang Mai Universiry, Thailand and
Yogyakarta State University, trndonesia, we endorse this h4emorandum of Understanding.
1. Both institutions hereby agree to encourage the programs below:
A. Exchange of faculty and research scholars
B. Exchange of students
C. Exchange of materials in education and research, publications, and academic
information
D. Joint research and meetings for education and research
E. Implementation of Thai and Bahasa Indonesian Language and Culture Programs
2. Movement of faculty staff and students fi:om one university tc the other shall be subject to
the entry and visa regulatians of each country, and should comply with the regulations and
policies of the host University.
3. Each university shall be held fully responsible for all expenses for its faculfy and students,
including accommodation ftes and travel expenses unless otherwise specified by another
agreement; and each side will do its utmost to arrange accommodation for visiting faeulty or
students.
4. Each institution may send students to the other for language and culture farnilianzation and
immersion projects with each coufitry. The student shall be responsible for the cost of the
language and culture ptCIgrarn.
5. Each institution will facilitate stwdent aetivities that will enhance knowledge about each
other's country in the context of Asia, the respective cultures and history, traditions and
values. These types of, activities may include: intemships, study tours, voluntary activities,
cultural programs and summer schools.
6. The duration of this MoU is 5 (five) ye&rs, and shall take effect when both university
representatives have signed it and will remain in its effect unless otherwise stated. It may be
terminaied by either party with an offrcial, written notification duly signed by the presiding
o{ficer of the nbtifring party with at least 6 (six) months notice period.
7. Other matters not settlcd by this MsU shall be solved ttuough friendly, cooperative
negotiations between the two parties, in a spirit of partnership and mutual respect. The MoU
can be amended or complemented in written fbrm by either pafty.
8, That neither parties may implement ehanges to this MoU without the written permission of
the other party.
Signed for ehiang Mai UniversityP#- Signed for Yqgyakarta State UniversityV|:--,
Prof. Dr. Pongsak Angkasith, Ed.D
President
.o Prof. Dr. RochmatrPresident Wahab. M.Pd.. M.A.at
Date: . ...,.Qe'F,b.P.1,..1,? t I?.1.?. Date: 0 c'(obr ?o r..*.1k...




























PHOTOS ACTIVITIES 
 
 
Researchers from the Faculty of Education, Yogyakarta State University were discussions 
about the design of the study child learning disabilities with researchers from Chiang Mai 
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reserchers of Chiang Mai University in Thailand 
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